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ABSTRACT 
 
 
Nurul Janah. 2019. An Analysis of Teaching Strategy Used by Instructors in 
Teaching Speaking at International Hotel Management School Academic 
Year 2018/ 2019. A Thesis: The State Islamic Institute of Surakarta, 2019. 
 
Advisor : Sabariyanto, M. Pd. 
Key word  : Analysis of Teaching Strategy, Instructors, Teaching Speaking 
Skill, International Hotel Management School 
 
The teaching and learning of speaking are a vital part of any language 
education classroom; not only does the spoken language offer ‘affordances’ for 
learning as the main communicative medium of the classroom, but it is also an 
important component of syllabus content and learning outcomes. This research 
has purpose to find out (1) the process of teaching and learning speaking skill by 
English instructors for English course at IHS International Hotel Management 
School, and (2) the strategies used by English instructors in teaching speaking 
skill for English course at IHS International Hotel Management School. 
 
The research design which was used in this research is descriptive 
qualitative research. This research was carried out in IHS International Hotel 
Management School. The subjects or informants are the English instructors of 
both male and female at IHS International Hotel Management School. The 
techniques in collecting data that used in this research were observation, 
interview, and documentation. Meanwhile, for analyzing the data using data 
reduction, data display, and drawing conclusion or verification. In this research, 
the researcher used triangulation of method and resources. It was done by 
comparing the data taken from observation held during the teaching and learning 
process and the data from the interview. 
 
The findings show that in the process of teaching and learning English at 
IHS, English Instructors at IHS used the same pattern or instruction in the 
teaching and learning process of speaking skill. They used the same pattern as it is 
recommended by the school based on module for teaching. The material used by 
the instructors for teaching speaking skill in the English course at IHS is mostly 
based on the module provided by the institution. The module is particularly 
designed for the students in the hospitality area. Overall, the module provided by 
the institution becomes the basic instruction for the instructor in conducting the 
teaching and learning process. Findings on strategies show that there are four 
strategies of teaching speaking used by Instructor at IHS (International Hotel 
School) using direct instruction, discussion, group work, and performance activity 
to improve students’ speaking skill are presented in the form (1) to improve 
discussion, (2) to form role play, (3) make storytelling and (4) training interview. 
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The teacher applied the strategies to help students become active during the 
learning process. 
xi 
 
TABLE OF CONTENT 
 
TITLE  ............................................................................................................  i 
ADVISOR SHEET  ........................................................................................  ii 
RATIFICATION  ...........................................................................................  iii 
DEDICATION  ...............................................................................................  iv 
MOTTO  .........................................................................................................  v 
PRONOUNCEMENT  ...................................................................................  vi 
ACKNOWLEDGMENT  ..............................................................................  vii 
ABSTRACT  ...................................................................................................  ix 
TABLE OF CONTENTS  ..............................................................................  xi 
LIST OF FIGURES  ......................................................................................  xiv 
LIST OF TABLES  ........................................................................................  xv 
LIST OF APPENDICES  ..............................................................................  xvi 
CHAPTER I INTRODUCTION 
A. Background of the Study ............................................................  1 
B. Identification of Problem  ...........................................................  10 
C. Limitation of Problem .................................................................  11 
D. Problems Statement  ...................................................................  11 
E. Objective of the Study ................................................................  12 
F. Benefits of the Study ...................................................................  12 
G. Definition of Key Terms  ............................................................  14 
CHAPTER II THEORITICAL REVIEW 
A. Theoretical Description  ..............................................................  15 
xii 
 
1. Speaking  ................................................................................  15 
2. Micro Skill of Oral Communication  .....................................  26 
3. Teaching Strategy ..................................................................  29 
4. Teaching and Learning Process  ............................................  40 
5. Theory of Language Learning in the Classroom ...................  42 
6. The Teaching of Speaking Skill  ............................................  43 
B. Previous Study ............................................................................  46 
CHAPTER III RESEARCH METHODOLOGY 
A. Research Design .........................................................................   52 
B. Setting of the Research ...............................................................   54 
C. Subject of the Research ...............................................................   56 
D. Source of Data  ...........................................................................  57 
E. Technique of Collecting the Data ...............................................   56 
F. Technique of Analyzing the Data ...............................................   59 
G. Trustworthiness of Data  ..............................................................  61 
CHAPTER IV RESEARCH FINDING AND DISCUSSION 
A. Research Findings  ......................................................................  66 
B. Discussion  ..................................................................................  100 
CHAPTER V CONCLUSION AND SUGGESTION 
A. Conclusion ..................................................................................  118 
B. Suggestion ...................................................................................  120 
BIBLIOGRAPHY  .......................................................................................... 121 
APPENDICES  .......................................................................................... 128 
xiii 
 
LIST OF FIGURES 
 
Figure 1.1 Phone call .......................................................................................  88 
Figure 1.2 Room Reservation  .........................................................................  89 
Figure 1.3 Story Telling by the Male Instructor  .............................................  93 
Figure 1.4 Story Telling by the Female Instructor  ..........................................  93 
Figure 2.1 Male English task of interview  ......................................................  96 
Figure 2.2 visual real job interview  ................................................................  98 
Figure 2.3 visual real job interview  ................................................................  98 
Figure 2.4 Job interview conducted by Male instructor  ..................................  99 
Figure 2.5 Job interview conducted by Female instructor  ..............................  99 
 
xiv 
 
LIST OF TABLES 
 
Table 1 Unit I  ..................................................................................................  67 
Table 2 Unit II  .................................................................................................  70 
Table 3 Unit III ................................................................................................  74 
Table 4 Unit IV  ...............................................................................................  76 
Table 5 Unit V  .................................................................................................  79 
Table 6 Unit VI  ...............................................................................................  83 
 
xv 
 
LIST OF APPENDICES 
 
Appendix 1 Interview  ......................................................................................  126 
Appendix 2 Student’s Modul  ..........................................................................  130 
Appendix 3 Pictures .................................................................................. ......  187 
  
1 
CHAPTER I 
 INTRODUCTION 
 
A. Background of The Study 
In today’s global world, the importance of English cannot be denied 
and ignored since English is the most common language spoken everwhere. 
With the help of developing technology, English has been playing a major role 
in many sectors including medicine, engineering, and education, which, in my 
opinion, is the most important arena where English is needed. Particularly, as 
a developing country, Indonesia needs to make use of this world-wide spoken 
language in order to prove its international power. 
Speaking is one of the basic language skills that have to be mastered 
by English foreign learners due to its significant and its use for 
communication. It is very important to be able to speak English regarding that 
it is the most commonly accepted language in the world so that it will be very 
beneficial for those who comprehend it not only to improve their knowledge 
and skills but also easier for them to get a job. More than that, they will not 
find it difficult to communicate and interact with people around the world 
when they travel (Gard & Gautam, 2015). 
Khoironiyah (2012) argues that speaking seems intuitively the most 
important skill to master. The success is measured in terms of the ability to 
carry out a conversation in language. Speaking is an interactive process of 
constructing meaning that involves producing, receiving, and processing 
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information. Speaking is very important because by mastering speaking skills, 
people can carry out conversations with others, give ideas, and exchange 
information. Hence, by speaking in the classroom, learners should work as 
much as possible on their own. 
However, in several Asian countries in which English is taught as a 
foreign language such as South Korea, Japan, Thailand and some other 
countries in the Middle East, learners’ behavior in classroom situation seems 
not working that it is hoped as it stated in The East Asian Learner Journal that 
learners in Asia are often afraid of making mistakes and being ridiculed in 
front of their classmates. Besides that, they may also respond in short phrases 
because they may not feel confident or because they are too shy to speak it 
out. In addition, young learners of English may also giggle when they are 
embarrassed or when they are unable to understand the lesson (Byung, 2004). 
The situation also occur in Indonesian learner, such as fear of making 
mistakes, fear of being laughed by their friend as they have no idea about 
pronunciation and grammar that they use. Besides, they are also not confident 
enough to express their idea and feeling hesitant due to the lack of vocabulary 
that they have. Then, they are also bored in learning English because the 
teaching-learning activities provided in a conventional way, for instance; the 
teacher asked the students to perform the text they have memorized. 
Furthermore, they also cannot speak based on their willingness because what 
they want to speak is structured by the teacher, in other words they just repeat 
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the word that has been produced. Afterward, those problems make students get 
lazy or less ability to speak. 
Moreover, lack of learner motivation is believed as one of the primary 
problems of English language learning in Indonesia. It may be because of 
students’ perceptions toward English. Due to the nature of the language that is 
hardly found in Bahasa Indonesia, many of them take it as a difficult lesson to 
learn. As a result, they skip class, and when they attend the class, it is not 
because they want to learn English but likely because they fear of failure. 
Moreover, lots of them may lack of attention during class, chatting with 
classmates, doodling in their note books or gasp in their textbooks. 
Horwitz’s conceptualization of speaking problem in Asman (2011), 
explained that communication apprehention as an individual’s level of 
problems associated with either real or anticipated communication with other 
persons. This feeling vary greatly from person to person, and situation to 
situation. Horwitz explained six factors that contribute to speaking problems, 
they are classified into two linguistic and nonlinguistic problems. Linguistic 
problems are devided into three called lack of vocabulary, pronunciation, and 
grammar. Nonlinguistic problems also classified into three called fear of 
making mistake, lack of confident, and apprehention of other evaluation.  
Based on the linguistic’s perspective, in linguitic problem there are 
three factors that contribute to students speaking problems, they are: grammar, 
vocabulary and pronunciation. The linguitic problems includes all of the 
difficulties found in the target language itself encountered by student who is 
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studying the language. Another factor comes from psychological or 
nonlinguistic problems called: Lack of confident and fear of making mistake. 
Horwitz et al (1986:127) claim that “the psychological component contributes 
at least as much and often more to language learning than the linguistic 
aspect”. Which is mean that psychological aspect is related to output process 
in communication, the students with high or strong affective filters will not be 
receptive to language input or will have difficulty in processing it. 
Lack of confident is a kind of feeling where the students attribute their 
unwillingness to participate in every class presentation and discussion. They 
tend to speak the easiest word when speaking. The interference of this feeling 
could contribute negatively in students speaking performance, or presentation. 
This negative thought adversely affect the students ability to take advantage of 
learning opportunities, affecting students’ ability to see themselves as 
successful learners. It is a complex feeling appraisal concerning the potential 
and perceived threats inherent in certain situation. 
Fear of making mistakes is a subjective feeling of tension, 
apprehension, nervousness, and worry associated with an arousal of automatic 
nervous system. It is tendency on part of some people try to avoid, and even 
fear communicating orally. The existence of this feeling is perceived 
intuitively by the students. Those factors are considered contribute as 
debilitate factors to students speaking ability. Speaking problems or 
commnication apprehention obviously plays large role in foreign language 
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learning. People who are apprehensive speaking are likely to be even more 
trouble when doing so.  
As a matter of fact, there are many students who have learned English 
for many years, but still have many difficulties in speaking. Based on the 
researcher experience, comunicating in speaking English with classmate is so 
much hard and pressure, moreover to deliver a presentation in front of class 
with many audiences. In their daily communication, students tended to speak 
with their mother tongue than English. When the students use English in their 
conversation, in the beginning of the conversation everything is run well, but 
it will hard if the conversation goes longer. Since they usually have to think 
about what vocabulary to be used, what tenses must be applied, and what 
sentences must be said. The above difficulties are also experienced by the 
researcher and the students of IHS International Hotel Management School. 
In ideal condition, students of IHS International Hotel Management 
School seem to have good English speaking skill since they are taught by 
using English as their language to communicate in the classroom and they 
obtain English lesson for four times a week in their regular schedule. Hotelier 
school or academy provides their students with intensive English lesson to 
prepare them to be able to effectively communicate using English. Certainly, 
being able to successfully communicate in English is imperative when 
working in hospitality industry. Without doubt, the universal language of the 
hospitality industry is English. 
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Suzana Ab. Rahim, (2011), exposed the need of learners to hospitality 
real-place requirements in terms of communication skills. It is pertinent that 
employees (existing and potential), employers and educators have a consensus 
of what are the competencies that are required to be instilled in learners to 
prepare them for the hospitality industry. 
Learning English at IHS has its own learning strategies to make it 
easier for students to understand the English language taught. English 
Language Instructor at IHS use strategies that are easily understood by their 
students, using listening/ reading, reading, speaking and writing strategies, and 
materials taught in accordance with hospitality materials. The classroom 
atmosphere is fun and the students who are active in the teaching and learning 
process, make learning English very in demand. 
Based on the preliminary observation at IHS in the classroom, both 
male and female English instructors at IHS have different characteristics in 
teaching their students, however, they used the same procedure of teaching 
and followed the module of English course prepared by the institution. During 
the interview conducted separately with the male and female English 
instructors in IHS International Hotel Management School, the researcher 
obtained the information that to deal with students’ problems in speaking 
English and improve their speaking skill, the instructor uses several strategies 
which is developed from the module given by the institution. In this case, they 
have to teach the students using the module provided by the institution, 
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International Hotel Management School, in order to adjust with the school 
program and curriculum.  
There are several strategies used by the male and female instructor in 
teaching speaking skill for the English course or program. The male and 
female English instructors apply their own way in motivating and encouraging 
students to speak in English. However, the teaching and learning process with 
both male and female instructor is student centred and language-use targeted. 
It includes reforms in three aspects. These are: special environment, relax 
control and language practise and simulated communication. Special 
environment here means that the students are brought to the real situation of 
the learning such as in receiving reservation by the guest or taking order of the 
meal by the guest, the students are set in the real condition of hotel front office 
and restaurant and they are stimulated to communicate in English by using the 
topic. The activities usually done by the instructors are discussion; debate, 
reporting (oral presentation); speech, picture describing, and role play. It is 
believed that those activities help the students to demonstrate and promote 
their ability and really reflect their speaking skill. Moreover, the teachers 
became easier to engage their students in instruction and got them to use the 
target language by doing those activities which enhance the students’ skill 
The result of interview with male instructors showed that they mostly 
perform real communication to accomplish a task, such as conveying a 
telephone message, obtaining information, or expressing an opinion. The 
strategies used by the male instructors are direct instruction, discussion, group 
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work, and performance activity. The male instructors also often conducts 
outclass session with the students, such as practice guiding or meeting 
customer in the hotel. Material used by the male instructor mostly derived 
from the module given to the students, and also combined with other sources 
such as internet, magazines, or newspaper. The evaluation or test conducted 
by the male instructors is an oral test in the form of public speaking or 
presentation. 
In the other hand, interview with the female instructors showed that 
strategies used for teaching speaking were discussion and group work. 
Discussion is an orderly process of face to face group interaction in which 
people exchange ideas about an issue for the purpose of solving a problem, 
answering a question, understanding their knowledge, or making decision 
(Killen, 1996). In here, the teachers wanted to develop students’ 
communication skill by giving topics to the students in group or pairs, and 
they discussed it by sharing their ideas and opinion orally, develop their 
understanding by drawing on their prior knowledge and experiences until they 
got a result in their group. For the teaching material, the female instructors 
also mostly depend on the module given to the students to give material or 
related topic for speaking discussion. The evaluation conducted by female 
teacher is in the form of essay and presentation. 
Based on interview with both English instructors at IHS, it can be 
concluded that they mostly depend on the material available in the module 
given to the students by the institution in teaching speaking skill for English 
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course. The material used for teaching the speaking skill are taken from the 
units in the module with some elaborations. In the procedure of teaching, the 
instructors cannot apply different module instead of the module prepared by 
the institution, however, they can combine and elaborate with other sources of 
material. The use of module given by the institution here is very significant 
since it is specially designed by the institution to follow the course in the 
hospitality area.  
The module provided by IHS, International Hotel Management School  
is aimed at helping the English teachers promote effective speaking in their 
classrooms by engaging their students in communicative activities to develop 
oral proficiency. The module aims to develop students’ confidence in using 
English in various communication situations, both formal and informal. The 
ability to speak English effortlessly in a variety of situations requires good 
pronunciation, a wide range of vocabulary, grammatical accuracy and also the 
knowledge of what to say to whom and when.  
In short, proficiency in speaking includes knowledge not only of the 
language but also social and cultural norms, and the ability to respond 
appropriately in a variety of situations. This module contains a range of 
activities for the teacher to use in the classrooms to encourage students to 
speak effectively and with confidence. The activities are mainly designed 
around shared experiences, to be done in pairs and groups so that students 
learn to respond spontaneously in any communication situation. 
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 Intensive Hospitality English Language Program (IHELP) of IHS 
focuses on intensive English learning while also teaching students important 
hospitality industry terminology and knowledge. The program tailor the 
course to individual student needs to improve their English grammar, 
vocabulary, speaking, listening, pronunciation, reading and writing. 
Having considered the importance of speaking skills and strategies 
used by the teachers in teaching speaking with the module provided by IHS, 
International Hotel Management School, this research is conducted to 
investigate and describe the teaching speaking skill strategies for English 
course based on module by the English instructor for hotelier school students. 
Therefore, this research entitled “AN ANALYSIS OF TEACHING 
STRATEGY USED BY INSTRUCTORS IN TEACHING SPEAKING 
AT INTERNATIONAL HOTEL MANAGEMENT SCHOOL 
ACADEMIC YEAR 2018/ 2019”. 
 
B. Identification of the Problem in IHS 
Based on the background of the research, the researcher identifies 
some problems as follow: 
1. From the total of 261 students at IHS International Hotel Management 
School, more than half still have bad communication skill of English. For 
example, it is hard to find students who want to actively speak English 
either in the classroom or outside the classroom. Many students still tend 
to use their first language to communicate with instructor and friends. 
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2. The English instructor at IHS International Hotel Management School 
applied some strategies to overcome the students’ problems in speaking 
English. 
3. The English instructors at IHS, International Hotel Management School 
follow the procedure and instruction of teaching based on moduls provided 
by the institution. In this case, the module is specially designed for specific 
purpose of hospitality management program. 
 
C. Limitation of the Problem 
This research has broader scope and it is impossible for the researcher 
to handle all problems. Therefore, in this research, the analysis is limited on 
the process of teaching and learning of speaking skill for the English course 
and the strategies applied by the English instructors in teaching speaking skill 
for English course at IHS International Hotel Management School.  
 
D. Problem Statement 
Based on the background and identification of the problem, the 
researcher proposes the research problem as follows:  
1. How is the process of teaching and learning speaking skill by the English 
instructors for English course at International Hotel Management School? 
2. What are the strategies used by the English instructors in teaching 
speaking for English course at International Hotel Management School? 
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E. The Objectives of the Study 
Based on the problem statement above, the research objectives are 
arranged as follows: 
1. To describe the process of teaching and learning speaking skill by the 
English instructors for English course at International Hotel Management 
School. 
2. To find out the strategies used by the English instructors in teaching 
speaking skill for English course at International Hotel Management 
School. 
 
F. The Benefits of the Study 
By doing this research, the researcher may have expectations that this 
present research will give some benefits. Those benefits include practical and 
theoretical benefits, they are as follows: 
1. Theoretical Benefits  
a. It is hoped that the results of this research can be used as a reference 
for further research, particularly on strategies in teaching speaking skill 
for hospitality program. 
b. It is hoped that the results of this research can give more contribution 
to support the study of English teaching and learning of speaking skill.  
2. Practical benefits 
a. For the Reader 
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Hopefully, this research can gives more information to the 
readers related to some strategies that can be used in teaching speaking 
skill.  
b. For the Teacher 
Hopefully, this research can be used as an input for the English 
teacher to use the appropiate strategies or instruction in teaching 
English speaking skill. As a teacher, they must have some strategies 
that are applied in a classroom; whose goals are to make the students 
more active, have a livelier class and make those students easier to get 
the knowledge. 
c. For the Students 
Hopefully, this research can be a useful conceptual contribution 
in the effort to increase the students’ motivation in learning English, 
particularly to improve their speaking skill in English. 
d. For the Researcher 
Hopefully, the results of this research can be used as an 
additional reference of knowledge and insight for the other researchers 
to conduct the similar research in teaching speaking skill. Moreover, it 
can give an overview toward the effective strategies on the 
development of learners’ communicative skills in speaking English. 
 
 
 
14 
 
 
G. Definition of Key Term 
To avoid misunderstanding of the concept in this research, the 
researcher gives some definitions as follows: 
1. Speaking 
Speaking is the ability to produce meaningful utterances/discourse/ 
communicative acts orally to address other people with accurate grammar 
and vocabulary. According to Scoot (2005: 79) "Speaking is considered as 
the productive and oral skill. Speaking is a cognitive skill, is the idea that 
knowledge become increases automately through successive practice." 
2. Teaching Speaking 
Teaching speaking, from my point of view, is the way for students 
to express their emotions, communicative needs, interact with other people 
in any situation, and influence the others. For this reason, in teaching 
speaking skill it is necessary to have clear understanding involved in 
speech Nunan (2003: 48). 
3. Strategy in Teaching Speaking 
Reiser and Dick (1996) argue that teachers can use different 
strategies of teaching to achieve teaching-learning goals and objectives. It 
is correspondingly asserted by Cole (2008) that it is the teacher’s role to 
provide effective plans/strategies in accomplishing students’ educational 
needs, whose general purpose is to communicate using the language being 
learnt. These imply that it is teachers’ responsibility to make students 
speak English by employing suitable teaching strategies of speaking. 
15 
CHAPTER II 
REVIEW ON RELATED LITERATURES 
 
A. Theoretical Framework 
1. Speaking 
a. Definition of Speaking 
Speaking is the ability to pronounce articulation of sounds or 
words for expressing, stating and delivering thoughts, ideas and feeling. 
Meanwhile, Brown and Amir (in Astuti, (2010: 8) say that speaking is an 
interactive process of constructing meaning that involves producing and 
receiving and processing information. So, it can be concluded that 
speaking is an ability to communicate orally to other people with the aim 
to express their ideas and feelings. 
Moreover, Brown (2001: 267) cites that when someone can speak 
a language it means that he/she can carry on a conversation reasonably 
competently. In addition, he states that the benchmark of successful 
acquisition of language is almost always the demonstration of an ability to 
accomplish pragmatic goals through an interactive discourse with other 
language speakers. 
In addition, Nunan (1991: 41) supported that speaking is the same 
as oral interaction which are conventional ways of presenting information, 
expressing our ideas and thought in our mind. Nunan (1991: 39) also 
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quoted that “ To most people, mastering the art of speaking is the single 
most important aspect of learning a second of foreign language and 
success is measured in term of the ability to carry out a conversation in the 
language.” 
Moreover, Brown (2001: 257) states that speaking is literally 
defined as to say things, express thought aloud and uses the voice. Spoken 
language and speaking are similar in meaning that how people use the 
voice loudly that occurs in time cannot go back and change and it is 
produced and also processes on line. This is line with Widdowson (1996: 
59) states that skill of speaking is the skill which is conventionally 
referred to as “listening”. While productive aspect of speaking referred to 
as “saying”. It can be said that speaking has a productive part when one 
participant in an interaction assumes the active role of speaker. 
By speaking with other people, the students are able to know what 
kinds of situation are in the world. People know that language is habit, 
language is not only taught and learnt but it is used to communicate. So, 
the students of English class must be able to speak English well because 
people identify the English mastery by their speaking English. 
From the above explanation, it can be concluded that speaking 
ability is one’s power of skill in presenting the language orally to interact 
and communicate with other. Speaking ability also as a productive skill 
17 
 
 
because one of carry out the activity for using his speech organs 
successfully. 
b. The Purpose of Speaking 
According to Tarigan (1990: 16) mentioned that speaking has three 
important purposes, there were: 
1) To inform 
The speaker informs to the listener about everything they want or need 
and also inform ideas they want to share. 
2) To entertain 
Through speaking, speaker can express their feelings and listeners 
know how to entertain them through this mutual communication. 
3) To persuade 
Everybody uses speaking to persuade to do something in a certain 
activity. 
From the statement explained above, speaking is a productive skill 
to develop students’ speaking, which is used in the lives of human 
language that have function to inform, entertain and persuade the listeners. 
c. The Aspects of Speaking 
According to Syakur in Mora (2010: 3) say that there are at least 
five components of speaking skills, namely comprehension, fluency, 
grammar, vocabulary, and pronunciation. 
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1) Pronunciation 
Pronunciation is the way for people to produce clearer 
language when they speak. It deals with the phonological process that 
refers to the component of a grammar made up of the elements and 
principles that determine how sounds vary and pattern in a language. 
When a teacher teaches English, she/he needs to be sure that 
her/his students can understand when they speak. They need to be able 
to say when they want to say. It means that their pronunciation should 
be at least suffice for the purpose. 
Pronunciation includes the segmental features of vowels, 
consonants, stress, and intonation patterns. The speaker is required to 
pronounce English word correctly. 
2) Comprehension 
Comprehension becomes an important factor in speaking. This 
measures the understanding of conversation. Comprehension is the 
study how well students understand a language. Hornby (1995: 235) 
states that comprehension is the power of understanding an exercised 
aimed at improving or testing ones understanding of a language in 
written or spoken. 
In sum, comprehension can be defined as the ability to 
understand spoken English. Comprehension in speaking is the aim of 
many language learners. 
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3) Fluency 
Wolfe-Quinter in Koizumi (2005: 46) defines that fluency is 
how fast and how much a learner speaks without frequent pause 
because of functionless repetitions, self corrections, and false starts in 
coping with the real time processing. Fluency is as the quality of being 
capable to speak without hesitation. 
4) Grammar 
Grammar and speaking have a close relationship. In addition to 
the sound system learners must be taught by using a structure system 
of language. Learners must be given insight into word order, inflection 
and derivation into the other meaningful features of the English 
language. It will help students to speak fluently. 
5) Vocabulary 
Hornby (1974: 979) defines vocabulary is range of words 
known or used by a person in a trade, profession, etc. If students have 
many vocabularies, it will be easier for him to express his idea. 
Everybody who wants to speak English well, she/he has to 
know the ways of speaking English. Speaking is really different from 
the other skills. In speaking, students need to know about 
comprehension, fluency, pronunciation, grammar and vocabulary. 
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d. Speaking Skills 
Learning any foreign language has to do with the four skills that 
have to be mastered. The four skills are listening, speaking and listening 
(oral skills) are said to relate to language expressed through the aural 
medium. Reading and writing are said to relate to language expressed 
through the visual medium (written symbol). Another way of representing 
these skills is by reference not to the medium butt the activity of the 
language user. Therefore, speaking and writing are said to be active or 
productive skills, whereas listening and reading are said to be passive or 
receptive skills. 
Speaking is also an instrument to express message to listener 
whether the listener understands or not (Tarigan, 1986) and as quoted in 
(Šolcová, 2011), speaking has its own patterns and structures that are 
different from those of writing. Moreover, Speaking is also the process of 
building and sharing meaning through the use of verbal and non-verbal 
symbols, in a variety of contexts (Chaney, 1998). 
The diagram below expresses these four skills: 
 Productive/ Active Receptive/ Passive 
Aural medium Speaking Listening 
Visual medium Writing Reading 
 
Listening skill is the ability to understand English presented in oral 
from. This skill is set up as an aim by or government particularly in the 
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effort to affiliate with foreign colleges or to communicate with others. 
Speaking skill is the ability to use the language in oral form. In junior and 
senior high schools this skill is limited to the ability to conduct a simple 
conversation on some subject (e.g. expressing regret, gratitude, agreement, 
offer, certainty, etc). Among the four skills, speaking skill is a difficult 
one to assess whit precision, because speaking is a complex skill to 
acquire. 
The following four or five components are generally recognized in 
analysis of speech process:  
1) Pronunciation 
It included the segmental features: vowels and consonants it is 
any language we can identify a small number of regularly used sound; 
and the stress and intonation.  
2) Grammar 
It is a linguistic category, which is generally defined by the 
syntactic or morphological aspects, for example using sentence 
structure and tenses.  
3) Vocabulary 
It is a component of language that maintains all of information 
about meaning. 
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4) Fluency 
It is leads to ease and speed of the flow of speech, which is 
using words with no noticeable cognitive or mental effort. It is having 
mastered word recognition skills to the point of over learning. 
Fundamental skills are so "automatic" that they do not require 
conscious attention or fluency in English is accuracy with good 
pronunciation.  
5) Comprehension 
It refers to understanding thoroughly the whole aspect of 
message conveyed in the conversations; in this case comprehensibility 
focuses on the students’ understanding of conversation.  
Harris (1969: 81) says that comprehension is the ability to speech a 
foreign language is the most pressed skill. Because someone who can 
speech a language will also be able to understand it. Lado (1961: 239-240) 
defines speaking ability as: “The ability to use in essentially normal 
communication, stress, intonation, grammatical structure and vocabulary 
of the foreign language at normal rate delivery for native speakers of the 
language”. 
Speaking skill is a matter which needs special attention. No matter 
how great an idea is, if it is not communicated properly, it cannot be 
effective. Oral language or speaking is an essential tool for 
communicating, thinking, and learning powerful learning tool. It shapes 
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modifies, extends, and organizes thought. Oral language is a foundation of 
all language development and, therefore, the foundation of all learning. 
Through speaking and listening, student learns concepts, develop 
vocabulary and perceive the structure of the English language essential 
components of learning. Students who have a strong oral language base 
have an academic advantage. School achievement depends on students’ 
ability to display knowledge in a clear and acceptable form in speaking as 
well as writing. 
In communicating with other people, it is important to know 
whether the situation is formal or informal. Besides, it is also important to 
know that the language, in this case English, can be standard or non-
standard so that they are able to communicate effectively. In speaking 
English as a foreign language the speaker obviously has to try to speak it 
in the way the native, speakers do. In order to be able to speak English 
better, it is important for him to learn all of the four skills in English and 
matter English phonetic as well, because it is very helpful to learn the 
language quickly and successfully. The use of language or speaking skill 
is a matter of habit formation. 
In speaking, he must implant the habit of fusing it for 
communication until it becomes deeply establishes. In conclusion, the 
definition of speaking skill lexically is the ability to utter words or sounds 
with the ordinary voice or the ability to communicate vocally or to have 
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conversation through practice, training, or talent. In addition to that, Lado 
(1961:240) points out that speaking ability / skill is described as the ability 
to report acts or situation, or the ability to report acts or situations in 
precise words, or the ability to converse, or the express a sequence of 
ideas fluently. The writer can conclude that someone who wants to speak a 
foreign language has to know the rules of that language, like grammar, 
vocabulary, pronunciation, and word-formation, and to apply them 
properly in communication. 
 
e. Speaking as Language Skill 
Speaking is not only to communicate with other people but by 
speaking people can get new information or they can share their idea with 
the other. Language just processed by human being to interact each other. 
Communication can be done at least by two people, there are speaker and 
hearer. The hearer must listen and understand what speaker says, and then 
given a response. 
There are many definitions of speaking that have been proposed by 
some experts in language learning. Brown (2001: 267) cites that when 
someone can speak a language it means that he can carry on a 
conversation reasonably competently. In addition, he states that the 
benchmark of successful acquisition of language is almost always the 
demonstration of an ability to accomplish pragmatic goals through an 
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interactive discourse with other language speakers. Richards and 
Renandya (2002: 204) state the effective oral communication requires the 
ability to use the language appropriately in social interactions that 
involves not only verbal communication but also paralinguistic elements 
of speech such as pitch, stress and intonation. Moreover, nonlinguistic 
elements such as gesture, body language and expressions are needed in 
conveying message directly without any accompanying speech. Brown 
(2001: 237) states that social contact in interactive language function is a 
key importance and in which it is not what you say that counts but how 
you say it what you convey with body language, gestures, eye contact, 
physical distance and other nonverbal messages. 
In addition, Tarigan (1990: 15 ) says that “speaking is the ability to 
pronounce articulation of sounds or words for expressing, stating, and 
conveying thought, ideas and feeling. Speaking is also complex because it 
includes many aspects such as grammar, pronunciation, fluency and 
vocabularies. The objects of speaking are various such as discussion, 
speech, debate, dialogue, and conversation. So, it can be considered as the 
most important of human tool for social control. 
According to Vanderkeven (1990: 8) there are three components in 
speaking: 
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1) The speakers 
Speakers are people who produce the sound. They are useful as 
the tool to express opinion or feelings to the hearer. So if there are no 
speakers, the opinion or the feelings or the feeling won’t be stated. 
2) The listeners 
Listeners are people who receive or get the speakers opinion or 
feeling. If there are no listeners, speakers will express their opinion by 
writing. 
3) The utterance 
The utterances are words or sentence, which are produced by 
the speakers to state the opinions. If there is no utterance, both of the 
speakers and the listeners will use sign. From some definition above it 
can be conclude that speaking skill is always related to 
communication. Speaking skill itself can be stated as the skill to use 
the language accurately to express meanings in order to transfer or to 
get knowledge and information from other people in the whole life 
situation. 
 
2. Micro skill of Oral Communication 
Based  on the nature of speaking, there are some micros kills of oral 
communication. The implication of some micro skills is the importance of 
focusing on both forms of the language and the functions of the language. In 
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teaching speaking, the teacher should help the students to see the language as 
the whole as well as the small parts of the language. 
These are the micro skills of oral communication: 
a. Produce chunks of language of different lengths. 
b. Orally produce differences among the English phonemes and allophonic 
variants. 
c. Produce English stress patterns, words in stressed and unstressed 
positions, rhythmic structure, and into national contours. 
d. Produce reduced form of words and phrases. 
e. Use an adequate number of lexical words (units) in order to accomplish 
pragmatic purposes, 
f. Produce fluent speech at different rates of delivery. 
g. Monitor your own oral production and use various strategic devices-
pauses, fillers, self-corrections, backtracking-to enhance the clarity of the 
message. 
h. Use grammatical word classes (nouns, verbs, etc.), system (e.g., tense, 
agreement, and pluralization), word order, patterns, rules, and elliptical 
forms. 
i. Produce speech in natural constituents-in appropriate phrases, pause 
groups, breath groups, and sentences. 
j. Express a particular meaning in different grammatical forms. 
k. Use cohesive devices in spoken discourse. 
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l. Accomplish appropriately communicative functions according to 
situations, participants and goals. 
m. Use appropriate registers, implicate, pragmatic conventions, and other 
sociolinguistic features in face to face conversations. 
n. Convey links and connections between events and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization and exemplification. 
o. Use facial features, kinesics, body language, and other nonverbal cues 
along with verbal language to convey meanings. 
p. Develop and use a battery of speaking strategic such as emphasizing key 
words, rephrasing, providing a context for interpreting the meaning of 
words, appealing for help, and accurately assessing how well your 
interlocutor is understanding you (Brown, 2001: 272). 
It can be sum up that the teachers can get a good idea of what their 
teaching techniques needs to cover. It will help them to choose and implement 
the appropriate techniques in the teaching of speaking. And it’s important in 
developing the student speaking ability, so that the teacher should have adopt 
and change the techniques in the teaching of speaking skill, and the teacher 
should have paid attention to the micro skill of oral communication. 
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3. Teaching Strategy 
Teaching is an activity, which is integrated one to each other. 
Teaching gives support to learning activities. According to Brown (2007:7) 
teaching is showing or helping someone to learn how to do something. Giving 
instructions, guiding in the study of something, providing with knowledge, 
causing to know or understand. While Karo-karo (1975: 10) in Ibad book 
(2015:15) states that teaching is a process of transferring the material of 
someone to another, in order that they absorb, master then develop the 
material including skill, knowledge or sciences. In line with the definitions 
above, Brumfit (1979:5) defined that teaching is an activity that is performed 
directly or indirectly by human beings on human beings. So, teaching is a 
process and activities someone to get knowledge may from books or another 
media information. 
To make the teaching more successful, the teacher has a strategy in 
teaching. What are the strategies? According to J.R. David in Wina book 
(2002: 61) stated that strategy is planning a series of activities designed to 
achieves certain goals, while the methods is the way that the teachers use to 
implement and execute the strategy. Strategy and teaching can never separated 
due to be designed in accordance with the objectives to be achieved. 
Kindsvatter (1996: 289) indicated that teaching strategy is a general 
approach of teachers in giving the students the certain instruction in the form 
of teaching and learning activities. So, teaching strategy can be defined as a 
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plan that contains a series activities design to achieve specific educational 
goals. Teaching strategy are procedures used by the teacher which serve as a 
way of reaching a goal (Suryobroto, 2002) cited in Fetty’s book (2013: 40). 
Based on the explanation above can be device a main points, that is a 
teaching strategy is a plan of action (series events), including the use of 
methods and utilization of various resources strength in learning. This strategy 
designed to achieve a certain goal. So, the direction of all decision is the 
achievement of strategy thus prepare in learning steps, the use various 
facilities and learning resource are all directed in an effort to achieve the goal. 
In teaching learning process there are some terms that have similar 
meaning even though basically they are different. The terms are approach, 
method, technique, and strategy. 
a. Approach 
Approach is a set of assumptions that define beliefs and theories 
about the nature of the learner and the process of learning which is 
translated into the classroom. According to Anthony in Brown (2000) an 
approach was a set of assumptions dealing with the nature of language, 
learning, and teaching.  
Based on the explanation above it can be concluded that approach 
is the first step in doing teaching activity. In approach, there are general 
descriptions of the teaching-learning process. 
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b. Method 
Method (design) is an overall plan for systematic presentation of a 
lesson based upon a selected approach. It implies an orderly logical 
arrangement of steps. It is more procedural. 
As cited by Anthony in Brown (2000), method was described as an 
overall plan for systematic presentation of language based upon a selected 
approach. This explanation describe that method is the implementation of 
selected approach. 
These explanations describe that method is the way of teaching 
that is used by teacher based on the certain strategy. Based on those 
explanations it can be concluded that method can be define as the way that 
is used by teacher to achieve teaching and learning objectives. Method is 
the way to apply or implement the teaching strategy or teaching approach. 
c. Technique 
Techniques are the specific activities manifested in the classroom 
that are consistent with a method and therefore in harmony with an 
approach as well. It is a well-defined procedure used to accomplish a 
specific activity or task. 
Technique became the third level of trio terms approach after 
Approach and Method. Technique is the implementation which actually 
takes place in a classroom. It is a particular trick, streategy, or contrivance 
used to accomplish an immediate objective. Technique must be consistent 
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with a method, and therefore in harmony with an approach as well “ 
(Anthony (1963: 96) in Fauziati (2009: 17). Thus technique encompasses 
the actual moment-to-moment practices and behaviors that operate in 
teaching a language according to a particular method. In other words, 
technique is classroom activities that integrates into lesson and is used on 
as the basis for teaching and learning. 
It can be concluded that technique is the more specific way that is 
used by the teacher to do the classroom activity. 
d. Strategy  
To improve students speaking ability, teacher has strategy in 
teaching speaking. J.R. David (1976) cited in Ibad (2015: 13) stated that 
strategy is a plan, method, or series of activities designed to achieves a 
particular educational goal. So, teaching strategy can be defined as a plan 
that contains a series activities designed to achieve specific educational 
goals. 
The strategy design to achieve a certain goals so, the direction of 
all decision is the achievements of strategy thus prepare the learning steps, 
the use of various facilities and learning resource are all directed in an 
effort to achieve the goal. Therefore it is necessary to formulate clear 
objectives, which can be measured by its success, because the main goal is 
the basic implement of a strategy. An English teacher has a specific 
strategy to improving students speaking ability. 
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e. Strategy of Teaching Speaking 
Students often think that the ability to speak is a result of learning 
the language, but speaking is an important part of language learning 
process. English native speaker will build the process learning through a 
variety of learning strategies, eg minimal response, recognizing scripts, 
and using language to talk about language. They can use it to expand their 
expertise on language and they also have confidence to use it. As Elis and 
Ainclar (1998) in Tarigan (1993: 196) state that there are three strategies 
in teaching speaking: 
1) Personal Strategies 
a) Self – management and cooperation, the teacher give the students 
some times to practice their speaking before. 
b) Auditory representation, the teacher made students to imagine 
something before to make easy their comprehensions. 
2) Risk Taking 
a) Self – management and organizational planning, the teachers give 
several times in some conversation. 
b) Advance preparation is the teacher way to make an efficient time 
to preparation. 
c) Organizational planning and self evaluation is teacher way to make 
a lesson before conducting teaching and learning process. 
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3) Getting Organized 
a) Organized source 
b) Organized material 
c) Organized times 
According to Tarigan (1993: 197) in Ibad book stated that there are 
three basic points of strategies in teaching speaking based on the task. 
1) Substitution: the teacher ask the students to make synonyms, phrases 
and gesture to explain again some story texts. 
2) Cooperative: the teacher ask the students to do the teachers task with 
group discussion to make the students more communicate 
3) Self – evaluation: the teacher ask the students to check their 
competence in speaking to measure their speaking skill. 
From some definition based on the same experts above the 
researcher uses a certain definition of lecturer strategies to discuss later. 
They are: 
1) Cooperative is teacher strategy which teacher make group discussion 
(pair group) to conduct more active in speaking. 
2) Self evaluation is teacher strategy to check students competence in 
their speaking skill. 
3) Personal strategies is strategy to increase someone ability is speaking 
consist of self management and auditory representation. Personal 
strategy is divided into two parts. They are: 
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a) Self management and cooperation is the teachers way give the 
students sometimes to practice their speaking before. 
b) Auditory representation is the teachers way made students to 
imagine something before to make easy their comprehension. 
c) Getting organized is teacher strategy to wrought out teaching and 
learning more organizes. 
d) Using minimal responses is teacher strategy that teacher used to 
made students respond what the teacher said, teacher have simple 
question to the answered to the students. It is a strategy to motivate 
students to be more confidence in speaking. 
 
f. The Activities to Teaching Speaking 
The goal of teaching speaking skills is communicative efficiency. 
To help the students develop communicative efficiency in speaking the 
teacher must gives an interesting way to the students. Here, one way 
which is interesting to the students is an English native speaker. The 
native speaker will make the students can communication with them. The 
native speaker will grow the students’ confidence especially for speaking 
English. Besides, the native speaker can managing a conversation with the 
students focuses on the choosing topic of conversation and using gesture. 
So that the students can understand easily about the native speaker said 
and the students will interesting to conversation with his/ her. 
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According to Murcia and Olshtain (2000: 177) divide teachers 
activity in teaching speaking into five parts: 
1) Group discussion 
Group discussion are an effective speaking activity in large 
classroom. (Ur.1998) students in the second of foreign language 
classroom should have sample opportunity to participate in group 
discussion, do in brainstorming and in many other speaking activities 
where they need participate by producing word, term, an expression or 
clause and not necessarily maintain a long stretch of conversation. 
In group discussion the students will be expected to actively 
participate to the activities they are speaking in small groups. They 
will discuss to make text review. In small group discussion are 
expected some speaking strategies they have learned can be 
implemented such as clarifying. 
2) Role play 
Role play is excellent way in which to stimulate, in the 
classroom, real communication that is relevant to experiences outside 
the classroom. In role play, students can have an opportunity to use 
their knowledge of vocabulary, narration, of speech act, of discourse, 
of turn taking, of pauses, and so forth. However role play can be a 
very difficult or unnatural task if the students do not have sufficient 
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language for information about participant situation and background, 
so that activity can be both meaningful and challenging. 
3) Using target language outside the classroom 
Using target language outside the classroom can be very useful 
requirement in homework assignment in those cases where the target 
language is spoken in the environment. Students can be give task that 
require them to collect meaningful information from stores, restaurant, 
museum, office and report back in the class. 
4) Using the learner’s input 
To create meaningful speaking activities helps make the 
activity relevant to the learner and authentic in the real sense of the 
word. Making and choosing friends are real concern for teenager 
anywhere. 
5) Feedback 
It is an important that teacher have an opportunity to provide 
learners with personal feedback on spoken performance that can point 
out not only individual difficulties but also strengths on which the 
learner may capitalize such as rich vocabulary, good stress and 
rhythm. 
According to Kayi (2006:52) in Zakia book stated the activities to 
promote speaking, they are: 
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1) Discussion 
Discussion can be held for various reasons. The students may 
aim to arrive at a conclusion, share ideas about an event, or find 
solution in their discussion groups. Before the discussion, it is 
essential that the purpose of the discussion activity is set by the 
teacher. 
In this way, the discussion points are relevant to the purpose, 
so that the students do not spend their time to chatting with other about 
irrelevant things. 
2) Role play 
One other way of getting students to speak is role playing. 
Students pretend they are in various social context and have variety of 
social roles. 
In role play activities, the teacher gives information to the 
learners such as who they are and what they are think or feel. 
3) Simulation 
Simulation are very similar to role plays but what makes 
simulation different than role plays is that they are more elaborate. In 
simulations, students can bring items to the class to create a realistic 
environment. For instance, if the student is acting as a singer, she 
brings a microphone to sing. 
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4) Information gap 
In this activity, students are supposed to be working in pairs. 
One students will have the information that other partners does not 
have and the partners will share their information. Information gap 
activities serve many purposes such as solving a problem or collecting 
information. Also, each partner plays an important role because the 
task cannot be completed if the partners do not provide the 
information to others need. 
5) Brainstorming 
On given a topic, students can produce ideas in a limited time. 
Depending on the context, either individual or group brainstorming is 
effective and learners generate ideas quickly and freely. The good 
characteristic of brainstorming is that the students are not criticized for 
their ideas, so the students will open to sharing new ideas. 
6) Storytelling 
Students can briefly summarize a story they heard from 
somebody beforehand, or they may create their own stories to tell their 
classmates. Storytelling help the students express ideas in the format 
beginning, development, and ending, including the characters and 
setting story has to have. 
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7) Interviews 
Students can conduct interviews or selected topic with various 
people. It is a good idea that the teacher provides a rubric to students, 
so that they know what type of questions they can ask or what path to 
follow, but students should prepare their own interview question. 
8) Story completion 
For this activity a teacher start to tell a story, but after a few 
sentence he or she stop narrating. Then, each students starts to narrate 
from the point where the previous one stopped. 
9) Picture describing 
Another way to make use of pictures in speaking is to give 
students just one picture and having them describe what it is in the 
picture. 
 
4. Teaching and Learning Process 
Teaching is guiding and facilitating learning, enabling the learner to 
learn, setting the condition for learning. The teacher as the facilitator should 
give the facility to the learners in the learning process. He must select the 
teaching material related to the learners need. Richards et, al. (1992: 7) 
suggest that the principles of developing teaching materials are: 
1) Careful selection of what to be taught. 
2) Improving limits on what is to be taught. 
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3) Arranging what is to be taught in term of the four skills. 
4) Grading materials from simple to complex. 
In teaching, the teacher should be able to choose effective methods of 
teaching to expose every material, since all method have their advantage and 
disadvantage. There are many kinds of methods in language teaching, but 
there is no best method of teaching that will suit all occasions. 
While, learning is a process of gain some knowledge or skill by study. 
Language learning is a process. A child learns his first language step by step. 
Since he does not go to school at his age, he does not learn his first language 
by studying the rules formally, but through experience. Concept development 
of language goes along with the experience. 
According to Brown (1980: 8) states that learning is acquiring or 
getting of knowledge of a subject or skill by study, experience, or instruction. 
According to this definition, knowledge or skill about language use can be 
gained by the learners through the study in the classroom or through 
experience in his life. During the process of learning, there are changes of 
learners’ behavior. They will get the knowledge or skill that they have not had 
before as the result of learning. Kimbley and Garmezy, as quoted by Brown 
(1980:7), states that learning is a relatively permanent change in a behavioral 
tendency and is the result of reinforced practice. The changing of learners’ 
behavior and knowledge will depend on the effort as of both the teacher and 
the learners. If the teacher uses appropriate methods in teaching, it will be 
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easier for the learners to study the materials. In this case of learning, the 
learners study the material consciously and practice it in order to get good 
results. From the explanation above, it can be inferred that learning: 
1) Is a process of acquiring or getting knowledge  
2) Is getting information or skill 
3) Involves active and conscious efforts, inside or outside of the classroom  
4) Is relatively permanent, but subject to forgetting 
5) Involves some form of practice, perhaps reinforced practice  
6) Is a change in behavior. 
 
5. Theory of Language Learning in the Classroom 
As we have discussed before classroom interaction is the collaborative 
exchange of thought, feeling, or ideas between two or more people resulting 
in a reciprocal effect on each other during the teaching-learning process. 
Theories of communicative competence emphasize the important of 
interaction as human being use language in various context to “negotiate” 
meaning, or simply state, to get one idea out of your head and into the head of 
another person and vice versa. 
From the very beginning of language study, classroom should be 
interactive, Rivers (1987) in Brown (1994: 159) stated that thought 
interaction, student can increase their language store as they listen to or read 
authentic linguistic material, or even the output of their fellow students in 
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discussion, skits, join problem-solving task, or dialogue journal. In 
interaction, student can use all they process of the language – all they have 
learned or casually absorbed – in real-life exchange. 
Based on that statement we know that in the process of learning in the 
classroom, both the teacher and the learners use the language to interact with 
one another. The language used is mostly spoken. In this case speech has the 
priority in language teaching. One of the principles of the language teaching is 
that spoken language is primary, and this should be reflected in an oral-based 
methodology.  
This principle is supported by Byrne (1999), the classroom is of course 
a convenient place for imparting information and for developing many 
educational skills, but our main concern as language teacher is not to inform 
our students about the language but to develop their ability to use the 
language for variety of communicative purposes. Based on that statement, we 
can conclude that in a learning language, the students must learn the spoken 
form first before learn writing form, for this spoken is very needed in the 
classroom, because it used to interact between one to another, with a furious 
function. 
6. The Teaching of Speaking Skill 
As we know, the teaching of English in Indonesia is considered as the 
teaching of English as a foreign language. In the teaching of English as a 
foreign language, there are four skills that have to be developed. Speaking is 
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one of those language skills which are listening, speaking, reading, and 
writing. It has become one of the central elements of communication. 
Speaking is more important than the other skills. It is because people 
know that a language is revered to the speaker of that language. Mastering the 
art of speaking is the single most important aspect of learning a second or 
foreign language. “The success of learning a second or foreign language is 
measured in term of the ability to carry out conversation in the language 
(Nunan, 1991: 39)”. 
From the above paragraph, it is clear that speaking skill is important 
for communication and cannot be denied that the teaching of English language 
in Indonesia should be developed. 
According Jeremy Harmer, there are three main reasons for getting 
students to speak in the class room: 
a) Speaking activities provide the opportunities to practice real life speaking 
in the safety of the class room. 
b) Speaking tasks in which students try to use any or all of the language they 
know provide feedback for both teacher and students. Everyone can see 
how well they are doing: both how successful they are, and also what 
language problems they are experiencing. 
c) More students have opportunities to active the various elements of 
language they have stored in their brains, the more automatic their use of 
these elements become (Harmer, 2007: 123). 
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As a result, students gradually become autonomous language users. 
This means that they will be able to use words and phrases fluently without 
very much conscious thought. Therefore, it is essential that language teachers’ 
pay great attention to teaching speaking. 
Teaching speaking means to help students to know about the language 
and most importantly to know about how to use the language 
communicatively in every context in their everyday life. Since speaking is 
skill, to teach speaking also means to help students to develop ability to carry 
out meaningful conversation in the target language. 
The implementation of school based curriculum, the teaching of 
English at senior High School is aimed at developing student’s ability to 
communicate in written and spoken form. Understanding about the 
importance of English to increase competitive ability in global society, and 
developing student’s knowledge of correlation between language and culture. 
Thus, students of senior High School are expected to be able to understand 
and produce spoken and written text which emphasizes on all. Four language 
skills, namely listening, speaking, reading and writing. In the case of teaching 
speaking skill, the teachers have responsibility to enable the students to use 
the target language communicatively in every context in their everyday life.
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B. Review of Previous Related Study 
Previous study is study that has been conducted by other researchers 
before. The researcher has to look for previous study relates with their research to 
compare its difference about the content and the finding. The researcher found 
some studies on the analysis of teaching speaking. Below are some related study 
applied as the references of this research: 
The first study by I G A. Bella Mastika Dewi Mandala ., Luh Diah Surya 
Adnyani, S.Pd., M.Pd. ., G.A.P. Suprianti, S.Pd., M.Pd. . (2017) entitled “An 
Analysis of Teachers Strategies in Teaching Speaking at the Tenth Grade of 
Vocational Schools in Denpasar”. This research aimed at investigating the 
teachers’ strategies in teaching speaking at the tenth grade of vocational schools 
in Denpasar. It is concerned with how the teachers plan the strategies on lesson 
plan, how the teachers implement the strategies in the classroom, and what the 
problems encountered by teachers in implementing the strategies. The settings of 
this research were three vocational schools in Denpasar under the tourism 
department, namely: SMK Negeri 3 Denpasar, SMK Negeri 4 Denpasar, and 
SMK Negeri 5 Denpasar. This previous research was a descriptive qualitative 
which involves three English teachers who taught tenth grade students from three 
different vocational schools. This research used the theory of speaking strategies 
from Harmer, Kelen, and Bow. The data were collected through document study, 
observational checklist, and interview guide. The result revealed that: (1) the 
strategies used by the teachers from three different vocational schools were role-
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play, discussion, games, reporting, picture describing, and presentation, (2) it was 
also found that mostly the three teachers implemented the same strategies to teach 
speaking, that were role-play and discussion, (3) there were some problems 
encountered by teachers in implementing the strategies. They were time 
management, students’ behavior, lack of motivation from the students, and the 
monotonous strategy used by the teacher. 
The second is by Pamadya Vitasmoro (2017) entitled “Improving 
Students’ Speaking Competence through Simulation Technique (A Classroom 
Action Research in the Third Semester Students of Management Department of 
Economics Faculty, Kadiri University)”. This research aims at observing the 
implementation of simulation teaching technique to the teaching of English 
speaking at Management Program of Economics Faculty of Kadiri University and 
its effect upon the students’ learning. The research was conducted for the third 
semester students. In this research, the problems refers to their speaking 
competence is still low. Related to the above problem, the writer thinks that 
simulation teaching technique is the most appropriate one that can be used to 
increase their motivation to study English especially English speaking. The 
research methodology included setting and time of the research, the subject of the 
research, the procedure of the research, technique of collecting the data, and 
technique of analyzing the data. The writer divided the action into two cycles and 
carried out in four steps namely action plan, action implementation, observation, 
and reflection. The cycles were determined at the time of implementation in 
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which after looking the result of the first cycle, then followed by the next cycles 
to see the consistency of the significant data. The result of the implementation 
showed that the use of simulation improved and enhanced the students’ English 
speaking competence. Based on the above result, it could be concluded that the 
use of simulation teaching technique really improved the students’ achievement in 
learning English especially in English speaking. Related to the research findings 
above, the writer wanted to recognize the most appropriate teaching technique. 
Secondly, create the most appropriate approach to make the students not to be 
shy, nervous, and afraid to make mistakes, or even feel inferior to communicate 
with others in English. The last, create an interesting and enjoyable atmosphere 
during the class activity in order to make the students easier and more bravery to 
express their own English orally. 
The third previous study was conducted by Sarah Ramadan Mahmoud 
Sabbah (2015) entitled “The Effectiveness of Using Debates in Developing 
Speaking Skills among English Majors at University of Palestine”. This study 
aimed to investigate the effectiveness of using debates in developing speaking 
skills among English majors at University of Palestine. To achieve the aim of the 
study, the researcher adopted the quasi-experimental approach. The sample of the 
study consisted of (20) English major students (one group) from University of 
Palestine in Gaza. The researcher used real life situations to measure the students' 
ability to speak. The test consisted of two questions for 10 minutes and was used 
as pre -and post- test. The researcher referred to specialists to ensure the validity 
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of the test and used Pearson Correlation Coefficient to measure its validity. The 
reliability of the test was measured by Cronbach's Alpha. The results of the pre 
and post speaking skills tests were statistically analyzed using Wilcoxon Test. 
The findings indicated that there are statistically significant differences between 
the pre and post tests due to Pronunciation, Grammar, and Vocabulary skills after 
the use of debates as strategy for teaching speaking skills. This study 
recommended teaching English speaking through debates. The researcher 
recommended the adaptation of using debates regarding other English teaching 
skills such as reading, writing and listening. 
The next previous study was conducted by Ima Kurniawaty (2017) 
entitled “An Analysis Of Teacher’s Technique On Speaking Class At Second 
Grade Of Smp N 1 Karangdowo”. This study aims to describe the techniques of 
teaching speaking used by English teacher at SMP N 1 Karangdowo. Type of this 
research is a descriptive qualitative research. Method of data collection in this 
research are the observation, interview, and documentation. The results of this 
study showed that teachers in SMP N 1 Karangdowo in cooperation with native 
speaker in teaching speaking. Native speaker used conversation technique with 
different themes in each class. The teacher and native speaker make team teaching 
in the class. The teacher only opens and controls situation in the class. Students 
also have a role as an active learner, as learners from other teaching resources, 
student is active, the monitor, and evaluators. The conclusion from this study is 
that the English teacher in the SMP N 1 Karangdowo using the technique of 
50 
 
 
learning speaking in conversation that could develop speaking ability of the 
students. The atmosphere in the class made fun without the main topic from the 
book. This makes the students more motivated to speak. 
Then, the last previous study in correspond with this research was 
conducted by Ratna Sari Dewi , Ummi Kultsum & Ari Armadi (2017) entitled 
“Using Communicative Games in Improving Students’ Speaking Skills”. The aims 
of the study are to know whether communicative games have an impact on 
teaching speaking skill and describe how communicative games give an influence 
on speaking skills of students at junior high schools in Jakarta, Indonesia. 
Classroom Action Research (CAR) was implemented based on Kurt. L model. 
The procedures used were planning, acting, observing, and reflecting. It was done 
into two cycles in each cycle consisted of three meetings. The researcher used 
collaborative action research with some of the English teachers. In collecting the 
data, the instruments were interview, observation, questionnaire and test. The test 
only given to the students. The rest of the instruments administered for both 
teachers and students. The result of the study showed the mean score’s pretest 
reached of 60.42 to 69.02 and post test’s score reached up to 78.77. It is important 
to describe that there is a significant improvement of 13.9% to 41.7% in post test 
1 and 83.33% in post test 2. Therefore, the criteria of success had been 
determined. It is crucial to note that communicative games have contributed a 
positive impact on teaching learning process. This also implies the 
communicative games expected to enhance students’ enthusiasm and motivation. 
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Clearly, It gives positive improvement on students’ active participation, 
confidence and their fluency in speaking skill. In short it can be described that the 
strategy of teaching and learning creates good, enjoyable circumstances and 
reduces the boredom and stress of learning process. 
Compared to the above previous studies, this present research has the 
same topic of discussion, which is about techniques of teaching speaking in the 
learning of English as foreign language, whereas, this present research has 
different data, discussion and subjects of the research. The present research 
focuses the analysis on the similarities and differences of strategies of teaching 
speaking applied by the English instructor, male and female instructors at IHS 
International Hotel Management School to improve the students speaking skill. 
Besides, this research also analyze the factors causing the male and female 
English to use different strategy in teaching speaking. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
Research design is the researchers’ plan how to proceed to 
understanding of some groups and phenomenon in its natural setting. 
According to Burgin (2005: 84) research design is all process that be needed 
in conducting the research. It means that be the process includes planning and 
doing the research. The design begins with a general statement of a research 
problem or topic. In the beginning, the researcher needs to think about some 
topics in which he or she has an interest and wants to know more about it. 
The research design which is used in this research is descriptive 
qualitative research. Burns and Grove (2003: 19) describe a qualitative 
approach as “a systematic subjective approach used to describe life 
experiences and situations to give them meaning”. Parahoo (1997: 59) states 
that qualitative research focuses on the experiences of people as well as 
stressing uniqueness of the individual. Holloway and Wheeler (2002: 30) refer 
to qualitative research as “a form of social enquiry that focuses on the way 
people interpret and make sense of their experience and the world in which 
they live”. Researcher uses the qualitative approach to explore the behavior, 
perspectives, experiences and feelings of people and emphasize the 
understanding of these elements. 
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According to Ary (2002: 37), qualitative research is conducted to 
describe the current status of phenomenon that exists at the time of study.  
“Qualitative research focuses on understanding social phenomena and 
providing rich verbal descriptions of setting, situations, and participants. 
The qualitative research includes a number of different methods, such as 
ethnography, case study, naturalistic observations, focused interviews, 
and historical”. 
 
While, John (1996: 26) stated that descriptive research involves the 
description, recording, analysis, and interpretation of conditions that exist. It 
involves some types of comparison or contrast and attempts to discover 
relationships between existing non-manipulated variables. In other word, 
descriptive is analyzing the data from information about the existing situation. 
Based on the explanation above, the current research is intended to 
describe the strategies of teaching speaking skill applied by the English 
instructor, male and female instructors for English course based on module at 
IHS International Hotel Management School. Besides, this research is also 
designed to describe the process of teaching speaking skill applied by the 
male and female English instructors based on module at IHS International 
Hotel Management School. 
Therefore, it included describing, taking notes, analyzing, and 
interpreting the existing facts.  
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B. Research Setting and Time 
1. The Location of the Research 
This research was carried out in IHS International Hotel 
Management School located in Jl. Adi Sucipto No.109, Gatak, Gajahan, 
Colomadu, Kabupaten Karanganyar, Jawa Tengah 57171. International 
Hotel Management School (or commonly called as IHS) is one of the best-
claimed hospitality schools in the city of Solo, Indonesia. IHS presents as 
a hospitality education institution to meet the challenges of professionals 
in the Hospitality & Tourism Industry, to work in hospitality and work on 
cruise ships. 
At present, IHS organizes seven study programs in the field of 
hospitality, which include Hospitality Management, Sharia Hospitality 
Management, Hospitality, Sharia Hospitality, Cruise Ships, Culinary Art, 
and Airlines. For Hospitality Management and Sharia Hospitality 
Management, it is taken for three years, while other programs are taken 
for a year. 
IHS Solo also implements a work placement program for all 
students, at home and abroad, such as hotels and resorts, apartments, 
cafes, restaurants, spa industries, lounges, country clubs, executive clubs, 
mice (meetings, incentive, convention & exhibition) ), cruise ships or 
cruise ships, and also airlines. 
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Since the program of IHS is focused on the hospitality and 
hospitality management, English speaking and writing skill is one of the 
major subjects that must be mastered by the students. Good oral and 
written communication skills are the top skills important to hospitality 
practitioners at different position levels. Good English communication 
during the study will add value to students' education. According to that 
fact, the English instructors at this school always try hard to improve the 
students’ English skill, especially the speaking skill as the basic of 
communication in the hospitality industry. It is done by elaborating and 
combining the provided module with other sources of material.  
Due to this matter they provide various strategies in teaching 
speaking. Both male and female instructors in this school have their own 
way and strategies in teaching speaking skill based on module for the 
English course at IHS. Therefore, this research is conducted at this school 
to find out the strategies of teaching speaking skill by the male and female 
instructors for English course based on module. 
2. The Time of the Research 
 Time is an important element of any research design, and here the 
researcher conducted the research from November 2018 to June 2019. 
This research was held during the English teaching and learning process 
of speaking class of both male and female instructors at IHS International 
Hotel Management School. The schedule was adjusted with the time table 
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of the program. The classroom pre-observation was done in four times 
from November to December 2018.  
Meanwhile, the observation done for collecting the data of the 
research was done during the process of English teaching and learning of 
speaking class from March to May 2019. The research schedule is 
described in the following table: 
Table 3.1 Research Schedule 
No Activity 
Nov-Dec 
2018 
Dec-Feb 
April 
2019 
May May 
June 
1 Pre research 
    
    
 
    
2 
Writing 
proposal 
       
 
3 
Seminar 
proposal 
      
 
4 
Revising 
proposal 
     
 
5 
Collecting 
data 
     
 
6 
Analyzing  
data 
     
 
 
C. Subject of the Research 
Research subject is an individual who participates in the research 
study is someone from whom data are collected. Subjects in a study are 
required to get the needed information. Lodico et.al (2006: 266) revealed 
“Depending on the types of questions asked, the researcher will want to select 
the subjects so that they will be able to provide the key information essential 
for the study”. It means that in qualitative research, the researchers select their 
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subject based on the subjects’ knowledge which is capable to answer the 
question. 
 In this research, the subjects or informants are the English instructors of 
both male and female at IHS International Hotel Management School. 
Students included in this research are students from the hospitality and 
hospitality management program. They are selected by using purposive 
sampling technique, which analyzes the data based on the problem statements 
attempts to find out. Cresswell (1994: 11) states that: 
“In qualitative method (or approaches) the human and social sciences 
offer several traditions. These traditions may be method types for data 
collection, analysis, and reporting writing, or overall design that include 
all phases in the research process” 
 
In line with the definition above, Sutopo (2002) also states that in the 
purposive sampling, a researcher has a tendency to choose the informant 
based on the position of certain access that is considered having information 
related to the problem statement and believable to be the source of data. The 
source of data here is not as a source of data that represents the population but 
more represent the information needed. 
 
D. Source of Data. 
The data in this research belongs to the qualitative data. According to 
Bogdan and Taylor (in Moleong, 2000: 3) qualitative method is used as 
research procedures that resulted in the descriptive data containing of spoken 
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or written word and people behavior which can be observed. The primary 
source of data in this research will be about the differences of strategies of 
teaching speaking applied by the English instructor, male and female 
instructors at IHS International Hotel Management School. The data in this 
research was taken from the event or observation conducted in the classroom. 
It was also supported by the data gain from the informant and documentation. 
According to Sutopo (2002: 50-54) stated that the data source in the 
descriptive qualitative research could be humans, events or activities, place or 
locations, things, various pictures and records, documents and archives. There 
are three sources of data in this research, they are as follows: 
1. Events 
In this research, the event is the interaction of students during the teaching 
and learning process of the speaking skill in the English course at IHS 
International Hotel Management School. The event took in this research 
were the strategies used by the male and female English instructors at IHS 
International Hotel Management School during the teaching and learning 
process based on the module provided by the institution. Besides, the 
process of teaching and learning speaking skill by the male and female 
English instructors was also be observed in this research.  
2. Informant 
Nasution (1992: 55) stated that informant in descriptive qualitative 
researcher often called as respondent, which means who give the 
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information for the researcher. The main informant of this research were 
the English instructors at IHS International Hotel Management School 
both male and female. They were interviewed separately. 
3. Documents 
The documents in this research are in the form of field notes, photograph, 
audio or video recorder, and the instructors’ document such as syllabus, 
lesson plan, objectives, material, and media in teaching speaking skill. 
 
E. Techniques of Data Collection 
This research designs a research procedure to obtain the final result 
which covers the steps from collecting the data analysis to conduct the 
research. According to Cresswell (1994: 148), “The data collection step 
involve (a) setting the boundaries for the study, (b) collecting the information 
through observations, interviews, documents, and visual materials, and (c) 
establishing the protocol for recording information”. It means that in data 
collection, the three steps used to collect the information are observation, 
interview, documentation and visual materials, and deciding the protocol of 
information record. 
The techniques in collecting data that used in this research are: 
1. Observation 
The researcher observed the teaching and learning activities in 
English speaking in the English course class at IHS International Hotel 
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Management School conducted by the male and female English 
instructors. The observation sheet was used by the researcher to observe 
the situation in the teaching and learning process in the classroom which 
was done five times. The classroom observed in this research is the second 
semester class of hotelier program which consists of 9 classes with 28 
students for each class. Those classes are taught by the male and female 
instructor for the subject of English Speaking I and English Speaking II. 
2. Interview 
In-depth interview is a technique of data collection that is based on 
an intensive conversation with a specific purpose. Interviews will be 
conducted to obtain information regarding the various issues raised in the 
research. The researcher interviewed the English instructors who taught 
the English subject at IHS International Hotel Management School both 
male and female to get the data regardless of their strategies in teaching 
speaking as well as material and media used in teaching speaking. Both 
male and female English instructors was interviewed separately adjusted 
with their schedule in teaching at the school. Besides, the researcher also 
conducted an interview to the students to get their opinion related to the 
strategies used by the male and female instructors at the school. 
3. Documentation 
Documentation is constructed from word “document” that means 
something either written or film which researcher does not prepare before 
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or researcher does not take a role (Maleong, 2004: 161).  This technique 
will be used by researcher to support the data collection from interview 
and observation. This method was used to collect the data of curriculum, 
syllabus, lesson plan, material, strategies and media applied in the English 
teaching and learning process of speaking skill in the English course at 
IHS International Hotel Management School. 
 
F. Technique of Analyzing Data 
Techniques in collecting the data are qualitative method. In qualitative 
method, the researcher used observational and non-observational techniques. 
Observational techniques consist of observation while non-observational 
techniques consist of interviews and document analysis. The results of the 
observation and interview are in the form of field notes. The result of 
qualitative data is analyzed in three stages namely the data reduction, data 
presentation/ data display, and conclusion drawing. The data in this research 
are analyzed by using a descriptive study. It is based on the fact that 
researcher has made limitation of the research before conducting the research. 
This research is limited on the differences of strategies of teaching speaking 
applied by the English instructor, male and female instructors at IHS 
International Hotel Management School and the data analysis is taken from 
the students of hospitality and hospitality management program. According to 
Miles and Huberman (1984: 21-23), the data analysis consists of three streams 
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of activity, they are data reduction, data display, and drawing conclusion or 
verification. Then, the researcher adopted the framework of techniques of data 
analysis developed by Miles and Huberman with the description as below: 
1. Data Reduction 
According Moleong (2000:190) data reduction is the process of 
making summary from the main point, arranging it and categorizing it 
based on its classification. Based on Miles (1994: 10) Data reduction is 
the process of selecting, focusing, and transforming the data that appear in 
written-up field notes or transcriptions. Thus, it is very important for the 
researcher to reduce the data in getting clear image and to make it easier in 
analyzing the data since there are many data taken in the research. The 
next step is to categorize the data taken from the observation, 
documentation and interview. The observation sheet will be used by the 
researcher to observe the situation in the teaching and learning process in 
the classroom. The documentation was used to make documentation in the 
teaching and learning process in the classroom. And the interview guide 
will be used by the researcher to collect information about the differences 
of strategies of teaching speaking applied by the English instructor, male 
and female instructors at IHS International Hotel Management School and 
also the students’ opinion toward their strategies. It was administered to 
both male and female English instructors and students of the hospitality 
and hospitality management program. The interview guide consisted of 
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several questions and will be conducted in Bahasa Indonesia in order to 
avoid the misunderstanding due to possible interpretation. In this step, the 
researcher will take sampling of the target students out of the total 
students in the hospitality and hospitality management program.  
2. Data Display 
Presentation of data is arranged information which gives occasions 
to get conclusion and do an action. After reducing the data, the researcher 
will display the data. In this step, the researcher described and discussed 
the finding of the research in the form of systematic classification. 
Therefore, it was carried out to be understood and to be analyzed. In this 
step, the researcher tried to classify and break down the data and 
information which have been obtained and classified in order to analyze 
the data in a specific way and concern as the research in planned. 
To get the validity and reliability of the research, the researcher 
used triangulation. Setiyadi (2006:3 1) defines triangulation as the 
combination of two methods or more in collecting the data, to enrich the 
data and to make conclusion accurately. According Lexy, (2000: 178), 
triangulation is a technique of examining the trustworthiness of data by 
using something excluding the data to check or to compare the data. 
Denzin in Lexy (2000: 178) divides triangulation into four kinds, they are; 
triangulation by using sources, triangulation by using methods, 
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triangulation by using investigator, and triangulation by using theories. 
The explanations is presented below: 
a. Triangulation by using the resources means that the researcher will 
compare and check the credibility of information found in the 
observation with the data of interview and compare it with the related 
documents. 
b. Triangulation by using method means that the researcher will check 
the credibility the data of the research and the data resources by using 
several data collection techniques and analyze them by the same 
method.  
c. What means triangulation by using investigator is that the researcher 
will recheck the credibility of his data by his own research or other 
researcher. 
d. The last techniques used in triangulation by using theory. It is a 
technique of examining data by finding standard of comparison from 
an analysis explanation as a supporting data to get a valid evidence of 
the research result. 
In this research, the researcher used triangulation of method and 
resources. It was done by comparing the data taken from observation held 
during the teaching and learning process and the data from the interview. 
In validating the data, the researcher observed the process of the teaching 
learning process, while also observed the events appeared, the researcher 
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did the crosschecking by comparing the information found in the 
observation with the data of interview and also comparing it with the 
related documents to obtain the valid data on the similarities and 
differences of strategies of teaching speaking applied by the English 
instructor, male and female instructors at IHS International Hotel 
Management School. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
1. General Description ofInternational Hotel Management School (IHS) 
The following is an overview of International Hotel Management 
School obtained from interviews with the Head of Marketing & Public 
Relations, International Hotel Management School environmental 
observation, and taken from the International Hotel Management School 
brochure and International Hotel Management School newsletter. 
IHS (International Hotel Management School) is a hospitality school 
for 3-year hospitality management education programs, a year hospitality 
programs, and a year cruise ship programs. IHS is overseen by YPMBI 
(Indonesian Business Management Education Foundation). IHS was 
established on January 7, 1997 which at that time took place at Griya 
Solopos Jl. Adisucipto 190 Surakarta. After growing rapidly IHS had its own 
campus, in July 2008 IHS occupied a new campus which is located at Jl. 
Adisucipto 109 Colomadu Surakarta. 
IHS is an international standard hotel school that is active in the field 
of hospitality with a commitment of service or work placement (Industry 
Placement Program) for all students with a range of work placements to all 
corners of the world: local, national and international. With the aim of trying 
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to understand and provide solutions to the community: an education that is 
able to provide more immediate results and is focused on the ability to work 
or be independent, but also has the quality of global competitiveness (both 
local, national, and international). 
IHS has a vision and mission. The IHS vision is "For the best quality 
and image", while the IHS mission is "IHS is the solution". IHS is the 
leading hospitality school in Surakarta, as evidenced by the existence of the 
most luxurious IHS campus in Surakarta and the courage to be different in a 
minimalist style, very cozy and elegant. The campus building is made like 
hotel buildings with the aim of introducing the world of hospitality to its 
students, both about hospitality sciences, even the campus atmosphere is 
made like a hotel atmosphere so that students are not surprised to enter the 
next world of work. 
The IHS campus building consists of three floors, has eight 
classrooms, six practice rooms, and two laboratories, and each classroom is 
equipped with AC, LCD, Projector and CCTV that support the process 
teaching and learning for students. The practice room is on the ground floor, 
which includes; kitchen, mock up spa, mock up restaurant, mock up laundry, 
mock up hotel, and mock up cabin. The entire practice space is made with 
conditions and facilities that are on par with hotels. Classrooms are on the 
second and third floors, and each class has the following names, on the 
second floor, namely Golden Dream (GD), Long Island (LI), Manhattan 
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(MH), Blue Hawaiian (BH) rooms. While the classrooms on the third floor 
are; Golden Fizz (GF), Margarita (MG), Singapore Sling (SS), Flamingo 
(FL). 
IHS does not only rely on grand and luxurious campus buildings, but 
also in academic and non-academic fields. Evidenced by many IHS 
graduates who have not graduated already working, after graduation they can 
immediately work because of an official bond or work placement. IHS has 
collaborated with hotels, resorts, apartments, cafes & restaurants, industrial 
spas, lounges, country clubs, executive clubs, mice, cruise ships, and airlines 
that are spread throughout the world: Asia Pacific, Europe , and America. 
The curriculum of the Education Program is always adjusted and 
refers to the needs of the global industry, and adheres to the commitment to 
set the best quality standards for graduates. To realize the best quality 
standards for graduates, the material is given more practice than theory, with 
a ratio of 30% theoretical material and 70% practice material. To make the 
students have the best graduation quality standards, not only the education 
program curriculum is given, but also the spiritual foundation of SAPTAMA 
students. 
SAPTAMA students are seven attitudes that must be possessed by 
each student consisting of positive, intelligent, independent, professional, 
dynamic, creative, and innovative. Overall it is a personal value advantage of 
IHS students who are responsible and have noble character. The language of 
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communication in learning is accustomed to using English, because English 
is an international language. To increase knowledge and development of 
international languages, not only English courses are given to students, but 
also Mandarin language courses are given even if only as a companion 
language. Since Mandarin is the second international language after English. 
Mandarin Language courses are given at the beginning of the semester, 
namely in the first semester and second semester, Mandarin is given 12 
times face to face, and every one face to face meeting with lecturers an hour 
(60 minutes), and one meeting in a week. Meanwhile, English courses are 
given 16 times face-to-face twice a week with a duration of an hour (60 
minutes). 
In English courses, English Instructors use various learning strategies 
in order students can enjoy the learning and have a high motivation in 
following the learning process. This is done in order the teaching and 
learning process takes place in two directions between lecturers and students, 
in order to achieve brilliant results, and to make it easier for students to 
understand the English lessons taught. The material taught was about 
conversations in hotels, vocabulary, and how to welcome guests using 
English. 
In teaching and learning process, the English instructors always 
follow the procedures in the module provided by the institution and use the 
material available in the module. The module become the main source of 
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material for teaching since it is particulalarly designed for the students with 
specific purpose. At the end of the course, the students are expected to be 
able to use proper language in handling various contexts of situations that 
they might come across in the field of hospitality. Students will also obtain 
knowledge of vocabulary needed in both spoken and written communication 
when dealing professionally with clients, and for further studies. 
At the end of the English for Hospitality module, students are 
expected to be able to apply the skills and strategies taught throughout the 
course which will be demonstrated and measured through practicums, 
formative tests, and a final paper. Students will have invaluable opportunities 
to improve their communicative and receptive skills. They will practice 
many practical skills including confirmation writing, writing down recipes in 
the context of alcoholic beverages, and study skills. These study skills 
include note taking, being able to find key information from lecture notes 
quickly, and listening to a lecture for main ideas. 
 
2. The Process of Teaching and Learning Speaking Skill by the Male and 
Female English Instructors for English Course Based on Module at IHS 
International Hotel Management School 
IHS (International Hotel Management School) gave permission to 
conduct observations on learning English. English Language lessons are 
given to students in semesters one and two. In the second semester there 
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were ten classes given English lessons, namely the classes of Cabonara, 
Spagheti, Vermicelli, Linguini, Tortellini, Rigatoni, Fettucini, Macaroni, 
Farfale, Ravioli. The total number of students is 261. 
The lesson plan is made for six meetings, namely on the 3rd, 10th, 
17th, March 24th, 7th & 14th April 2019 which are given in the classes of 
Cabonara and Spagheti. The following are the classroom observation during 
the teaching and learning process on both male and female English Instructor 
at IHS. 
a) Learning Unit I: Male English Instructor  
Theme   : Reservation of Hotel Room 
Class   : Cabonara & Spagheti 
Time Allocation : 60 minutes (09.00 – 10.00)   
Day/ Date  : Tuesday, March 3, 2019  
Basic Competence :  
 Understanding conversations in booking hotel rooms using English, is 
able to recite conversations correctly, able to communicate using 
English. 
 Indicator  : 
1)   Imitating speech conversations booking hotel rooms correctly. 
2)   Taking note of ten new vocabulary in the conversation. 
3)   Working on assignments in the classroom, as well as homework 
for at home. 
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4)   Studying the material for quizzes or daily tests at upcoming 
meetings. 
 Teaching and Learning Process (KBM): 
 
No Duration Activity Instructor Activity Explanation 
1 5 min Opening a) Checking Attendance 
List 
b) Opening Greeting 
c) Introduction   
 
2 50 min  Core 
Activity 
a) Explaination of the 
material taught 
b) Listening and paying 
attention to conversations 
of booking hotel rooms in 
the module book. 
c) The Instructor translates 
into Indonesian. 
d) Imitating the speech of 
the Instructor. 
e) Taking note of new 
vocabulary. 
Material and tools: 
English module 
chapter 4 page 13 
Whiteboard, 
boardmarker, 
eraser. 
 
 
Strategy: 
 
Discussion and 
Role play 
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f) Providing the task of 
writing new vocabulary 
for ten times each and 
speaking task about 
Reservation of Hotel 
Room. 
g) Students making group 
and discussing the task 
about Reservation of 
Hotel Room. 
h) Students practicing the 
task of Reservation of 
Hotel Room in group 
(role playing) 
 
 
 
Assessment: 
 
Oral and written 
3 5 min Closing a) Giving homework. 
b) Reminding students to do 
assignments and tell Quiz 
about upcoming meetings 
of ten new vocabulary 
words and continue the 
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Reservation and Hotel 
Room Practice. 
c) Closing the session. 
Table 1 : Unit I 
 
b) Learning Unit II : Female English Instructor 
 Theme   : Reservation of Hotel Room 
 Class   : Tortellini & Rigatoni 
 Time Allocation : 60 minutes (09.00 – 10.00)   
 Day/ Date  : Tuesday, March 10, 2019  
 Basic Competence :  
 Able to speak conversations in hotel room bookings in English 
correctly, able to translate sentences spoken by lecturers. 
 Indicator  : 
1)   Reading conversation. 
2)   Practicing speaking in English about booking a room. 
3)   Translating into Indonesian, and mentioning it back in English. 
Teaching and Learning Process (KBM): 
No Duration Activity Instructor Activity Explanation 
1 5 min Opening a) Checking Atendance List 
b) Opening greetings 
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2 50 min  Core 
Activity 
a) Assessing the homework. 
b) Quiz about ten 
vocabulary words and 
presentation of the last 
task story telling. 
c) Reading conversations 
about hotel rooms and 
practicing it (role play). 
d) Students translating into 
Indonesian about 
vocabulary, and 
sentences in the 
conversation of hotel 
rooms. 
e) Students translating 
sentences read by the 
instructor about the 
whole material that has 
been taught. 
f) Instructor seperates the 
Material and tools: 
English module 
book chapter 4 
page 15. 
 
A summary of all 
the material that 
has been taught 
before in the form 
of short sentences 
on a piece of 
paper. 
 
Whiteboard, 
boardmarker, 
eraser. 
 
 
Strategy: 
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students into several 
group and asks them to 
discuss about the hotel 
room conversation. 
g) Students making their 
own hotel room 
conversation then 
practicing it in fron of the 
class. 
 
Discussion, story 
telling and Role 
play 
 
 
Assessment: 
 
Oral and written 
3 5 min Closing a) Providing homework to 
rewrite, combining words 
into appropriate 
sentences in the module 
book p. 15. 
b) Reminding students to do 
homework. 
c) Closing Greetings. 
 
Table 2 : Unit II 
c) Learning Unit III: Male English Instructor 
 Theme   : Request for Cleaning the Hotel Room 
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 Class   : Cabonara & Spagheti 
 Time Allocation : 60 minutes(09.00 – 10.00)   
 Day/ Date  : Tuesday, March 17, 2019  
 Basic Competence :  
 Understanding conversations of requests to clean hotel rooms using 
English, being able to pronounce conversations correctly, being able to 
communicate using English. 
 Indicator  : 
1)   Imitating a conversation request to clean a hotel room. 
2)   Taking note of eight vocabularies. 
Teaching and Learning Process (KBM): 
No Duration Activity Instructor Activity Explanation 
1 5 min Opening a) Checking Attendance 
List 
b) Opening Greetings 
 
2 50 min  Core 
Activity 
a) Assessing homework. 
b) Explanation of the 
material to be taught. 
c) Listening and Paying 
attention to the 
conversation of 
Material and tools: 
English book 
module chapter 5 
page 16. 
 
Whiteboard, 
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requesting to clean the 
hotel room in the module 
book, then practicing it 
(Role playing) 
d) The Instructor translates 
into Indonesian. 
e) Imitating the Instructor. 
f) The students making a 
group, then discussing 
the conversation of 
requesting the hotel room 
in group. 
g) The students making a 
new conversation of 
requesting to clean hotel 
room in group then 
practicing it in fron of the 
class. 
boardmarker, 
eraser. 
 
 
Strategy:  
 
Role play and 
discussion 
 
Assessment: 
 
Written test 
making role play 
script of requesting 
to clean the hotel 
room. 
3 5 min Closing Closing Greetings  
Table 3 : Unit III 
d) Learning Unit IV: Female English Instructor 
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 Theme   : Request for Cleaning the Hotel Room 
 Class   : Tortellini & Rigatoni 
 Time Allocation : 60 minutes (09.00 – 10.00)   
 Day/ Date  : Tuesday, March 24, 2019  
 Basic Competence :  
 Understanding the conversation of request for cleaning hotel rooms 
using English, students are able to recite conversations correctly and 
able to communicate using English. 
 Indicator  :  
1)   Imitating a conversation request to clean a hotel room. 
2)   Taking note of eight new vocabularies. 
3)   Working on the assignments in the classroom, as well as 
homework at home. 
4)   Studying the material for Quiz or daily tests at upcoming meetings. 
Teaching and Learning Process (KBM): 
No Duration Activity Instructor Activity Explanation 
1 5 min Opening a) Checking Attendance 
List 
b) Opening Greetings 
 
 
2 50 min  Core a) Explanation of the Material and tools: 
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Activity material to be taught. 
b) Listening and paying 
attention to the 
conversation of 
requesting to clean the 
hotel room in the module 
book. 
c) The Instructor translates 
into Indonesian. 
d) Imitating the lecturer. 
e) Taking note of new 
vocabularies and making 
script of requesting to 
clean the hotel room in 
group. 
f) Providing the task of 
writing new vocabulary 
ten times each and role 
playing the conversation 
of requesting to clean the 
hotel room. 
 
English module 
book chapter 5 p. 
16. 
Whiteboard, 
boardmarker, 
eraser. 
 
Strategy:  
 
Role play and 
Discussion 
 
Assessment: 
 
Written test  
81 
 
 
 
 
 
3 5 min Closing a) Providing homework to 
rewrite, combining words 
into appropriate 
sentences, writing 
practice exercises in the 
module booklet page 17 
& 18. 
b) Remining students to do 
homework and notifying 
that a quiz will be held in 
the upcoming meetings. 
c) Closing greetings 
 
 
Table 4 : Unit IV 
e) Learning Unit V: Male Instructor 
 Theme   : Tourism 
 Class   : Cabonara & Spagheti 
 Time Allocation : 60 minutes (09.00 – 10.00)   
 Day/ Date  : Tuesday, April 07, 2019  
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 Basic Competence :  
 Understanding conversations with the tourism themes in Solo using 
English, able to recite conversations correctly, able to communicate 
using English. 
 Indicator  : 
1)   Imitating the Instructor' words about conversations of travelling in 
Solo. 
2)   Taking note of nine new vocabularies in the conversation. 
3)   Arranging sentence about adverb of time. 
Teaching and Learning Process (KBM): 
No Duration Activity Instructor Activity Explanation 
1 5 min Opening a) Checking Attendance 
List 
b) Opening Greetings 
 
 
2 50 min  Core 
Activity 
a) Explanation of material 
to be taught. 
b) Assessing homework. 
c) Explaining material for 
Quiz about conversation 
of travelling in Solo. 
Material and tools: 
 
English module 
book chapter 6 
page 19. 
Whiteboard, 
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d) Listening and paying 
attention to traveling 
conversations in Solo 
which is available in the 
module book and 
discussing with friends. 
e) Instructor translating the 
conversation into 
Indonesian. 
f) Imitating the lecturer. 
g) Students making a group 
then discussing about 
conversation of traveling 
in Solo. 
h) Students making their 
own conversation about 
travelling then practicing 
it in group (Role Playing) 
 
boardmaker, 
eraser. 
 
Strategy:  
 
Role play and 
Discussion 
 
Assessment: 
 
Written test  
3 5 min Closing a) Providing homework to 
rewrite, write 
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conversations in module 
books p. 20 & 21. 
b) Remining students to do 
homework, and notifying 
that quizzes will be held 
for upcoming meetings is 
about adverb of time. 
c) Closing Greetings. 
Table 5 : Unit V 
f) Learning Unit VI: Female Instructor 
Theme   : Tourism 
Class   : Tortellini & Rigatoni 
Time Allocation : 60 minutes (09.00 – 10.00)   
Day/ Date  : Tuesday, April 14, 2019  
Basic Competence :  
Understanding conversations with tourism themes in Solo using 
English, able to recite conversations correctly, able to communicate 
using English. 
Indicator  :  
1) Imitating the conversation about tourism in Solo. 
2) Taking notes of nine new vocabularies in the conversation. 
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Teaching and Learning Process (KBM): 
No Duration Activity Instructor Activity Explanation 
1 5 min Opening a) Checking Attendance 
List  
b) Opening Greetings 
 
 
2 50 min  Core 
Activity 
a) Assessing homework. 
b) Quiz about adverb of 
time. 
c) Explanation of material 
to be taught. 
d) Listening and paying 
attention to the 
conversation about 
tourism in Solo and role 
playing it. 
e) Instructor translating the 
conversation into 
Indonesian. 
f) Imitating the Instructor. 
g) Reading conversation and 
Material and tools: 
English module 
book chapter 6 
page 19. 
 
Whiteboard, 
boardmarker, 
eraser. 
 
Strategy:  
 
Role play, story 
telling and 
Discussion 
 
86 
 
 
 
discussing with friends 
about tourism 
conversation and making 
story telling about 
travelling experiences. 
h) Students presenting the 
traveling experiences in 
front of the class. 
Assessment: 
 
Written test of 
presenting the 
story telling of 
travelling 
experiences 
3 5 min Closing Closing greetings  
Table 6 : Unit VI 
Based on the observation in the process of teaching and learning 
English at IHS, it can be seen that both male and female English 
Instructors at IHS used the same pattern or instruction in the teaching and 
learning process of speaking skill. They used the same pattern as it is 
recommended by the school based on module for teaching. 
3. The Strategies Used by the Male and Female English Instructors in 
Teaching Speaking Skill for English Course based on Module at IHS 
International Hotel Management School 
Based on the results of observation and interview with both male and 
female English instructors at IHS, it was found that there are several 
strategies used by them in teaching speaking to the students, they are 
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explained as follow: 
a. Discussion Strategy 
A discussion is one of the ways to share an idea of an event,or find 
the solution of the problems. Discussions must be done by the students in 
a group. The teacher just sets of the discussion activity. The teacher may 
not give input in a process of discussion, and allow students to solve a 
problem. 
Based on observation, the researcher found that group discussion 
strategy can be used to improve students’ speaking skill. 
Based on observation, the researcher found that group discussion 
strategy can be used to improve students’ speaking skill. Both of teacher 
participants male and female English Instructor believe that group 
discussion can help students in improving speaking skill. Group 
discussion can be seen in table 1 unit I, table 2 unit II, table 3 unit III, 
table 4 unit IV, table 5 unit V and table 6 unit VI.  
Based on the interview result with instructors the group discussion 
strategy used, as follow : 
Male Instructor: “I used discussion, but not in every 
meeting because I think discussion is not enough to support them 
in conversation. Discussion is good strategy to make the students 
speak, but the time limit make the discussion not really effective 
and also difficult to monitor all students. Overall, this startegy can 
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improve their speaking skill and it must be supported by other 
startegy, maybe presentation or role play”.  
On the other hand, Female Instructor stated that: 
“Discussion and presentation are used in teaching speaking but 
not in every meeting since students will get bore if I used 
discussion all time, but so far, it can improve the students in 
speaking English since they work in group, they have more 
confident in speaking by discussiong some topics with their 
friends. I usually make group of 3 until 4 students”.  
The above interview with both male and female English instructors 
shows that they applied discussion strategy in teaching speaking. This 
strategy was conducted in group and has purpose to encourage students to 
practice the speaking skill. 
 
b. Forming Role Play  
Role-play is a technique that allows students to explore realistic 
situations by interacting with other people in a managed way in order to 
develop experience and trial different strategies in a supported 
environment. 
The activity of Role play can be seen in table 1 unit I, table 2 unit 
II, table 3 unit III, table 4 unit IV, table 5 unit V and table 6 unit VI. 
Based on the interview result with instructors the role play strategy 
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used, as follow : 
Female Instructor: “Students are more enthusiastic if I teach using 
role play”. In applying role play, I uses familiar topic for her 
students. role play is a fun activity where students’ attention can 
be drawn to study”. 
The example of role play material applied by the female 
English Instructor is as follow: 
1) Making a Call 
This session supports learners to gain confidence in making 
phone calls to obtain information and to use appropriate functional 
language when making calls 
 
Figure 1.1 Phone call 
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Students were asked by the female Instructor to do a role 
play of making a phone call. She gave the examples of the 
conversation in making a phone call then give them task to 
conduct role play with their own ideas. 
2) Making a Room Reservation 
This session supports learners to gain confidence in making 
a room reservation to obtain information and to use appropriate 
functional language when making room observation. This activity 
also intended to show to the students the real situation in the 
process of making a room reservation in the hotel area. The 
material can be seen as follow. 
 
Figure 1.2  Room reservation 
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 The above examples shows the material and task used 
by the female English Instructor in conducting role play in the 
speaking class. It is about making a room reservation. 
Based on interview wih the male English Instructor also stated that 
he applied role play as strategy in teaching speaking, however, he seldom 
used it since the female English Instructor often applied it in the 
classroom. It can be seen from the result of interview with the male 
English Instructor as follow: 
Male Instructor: “I like to give role play to the student, but 
not very often, role paly is good to motivate them to speak in 
English, but I need to prepare various kinds of role play”. 
Based on the interview with the male English Instructor, he also 
applied role play in teaching speaking, however, he does not use it very 
often. 
The activity of role play conducted by the male English instructor 
also can be seen in the teaching and learning process during observation 
on Tuesday, March 3, 2019 that after the instructor explaining the 
conversation about booking hotel rooms, the instructor asked the students 
to practice the conversation of booking hotel rooms that they made in 
group to be presented in front of the class. 
Role play is very important in teaching speaking because it gives 
students an opportunity to practice communicating in different social 
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contexts and in different social roles. In addition, it also allows students to 
be creative and to put themselves in another person’s place for a while. 
Role play is effective way to teach speaking. According to Budden (2006), 
role-play is any speaking activity when you either putyourself into 
somebody else's or put yourself into an imaginary situation. Based on the 
explanations above, role play is not only used to interactive teaching in the 
classroom but also to stimulate the students in real life situation. 
c. Creating Story Telling  
In this activity, students are given a task and are trained to 
summarize stories or stories they hear from previous people verbally with 
English. Perhaps, they also make their own stories to tell their classmates. 
Story telling cultivates creative thinking. It also helps students express 
ideas in their initial form, development, and outcomes, including the 
characters and setting a story should have. Students can also tell puzzles 
or jokes. In this activity, the Instructor who always teaches story telling is 
the female Instructor. At the beginning of each class session, the Instructor 
may ask some students to tell a short riddle or joke as an opening. In this 
way, the instructor will not only improve the students’ language skills, but 
also get the attention of the class. Based on the table Role play strategy 
used in table 2 unit II and table 6 unit VI. 
Based on the interview result, participant the female English 
Instructor stated:  
93 
 
 
 
“When students have a task to do within the group, I 
usually use story telling, this is individual task”. Many students 
like it and I often give them this task.  Hence, students can get a lot 
of new information and they have a chance to enhance their 
speaking skill.  
Meanwhile, the male English Instructor stated that: 
 “Sometimes I use story telling too, but not very often 
because I am not very dilligent in prearing some story for them. I 
usually ask them to find their own story. Students usually share 
things about the tasks and feelings through story telling in the 
class”. As a result, by presenting the story telling, students can 
explain something in English, which is very useful for them in 
boosting their speaking skill”. 
Based on the interview with both male and female English 
Instructor and observation in the classroom during the teaching and 
learning process, it can be seen that both of them used story telling in 
teaching speaking, however, the female English Instructor uses it more 
often than the male English Instructor. The female English Instructor 
stated that she often give story telling and students like it. Meanwhile, the 
male Instructor stated that he seldom uses it since he is not very dilligent 
in finding story for the students and he prefer asking for the students to 
find out their own story te be presented in the classroom. Students can 
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make a transcript of the story that they want to tell before presenting it in 
front of the classroom. 
Story telling is the interactive art of using words and action to 
reveal the elements and images of a story while encouraging the listener’s 
imagination. Storytelling is an ancient and valuable art that extends 
around the globe. In this unit, students develop their own storytelling 
talents, apply the techniques of storytelling, create storytelling guides, and 
perform a story for an audience. This unit can be taught to an entire 
classroom or given as a self-directed extension activity. Each lesson is 
quite short, and they can easily be combined. 
The following are some of the examples of story telling task given 
by the male and female English Instructor in teaching speaking: 
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Figure 1.3 Story Telling Task by the Male English Instructor 
 
Figure 1.4 Story Telling Task by the Female English Instructor 
 
d. Interview Training 
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Students can do interview on selected topics with different people. 
Exercise as the interviewer is usually assigned to students in groups. In 
each group, some are assigned as cameramen and interviewers. This 
strategy is often applied by the male and female English Instructor at IHS 
(International Hotel School) since it is important for the students to know 
the real condition of interview so that they can prepare for the real job 
interview in the future. In this strategy, the Instructor models this activity 
with a student as a warm-up and to get students in the mood. Then 
students are put in pairs and groups to carry out the interview training on 
hotel job vacancy themselves. The Instructor can roam the room to 
monitor grammar and language. At the end of the interview training 
exercise, the students are asked to write out the complete questions and 
answers so that the Instructor can check on accuracy. This is a fun 
communicative exercise that allows students to to be creative and to 
improvise. It can be seen from the following interview with the male 
English Instructor: 
Male Instructor: “Interview practice is the best way to 
make students familiar with the situation of real interview. I 
usually make the students to practice it in pairs then I monitor 
them one by one. Sometimes I give them some blank interview 
script and they must complete it and practice it with partner”. 
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The male English task of interview is as follow: 
 
Figure 2.1 Male English Task of Interview 
Besides, in interview strategy, the female Instructor shows the 
example of interview condition thorugh video and give them some related 
questions and best answer for the interview questions. After the students 
understand how to conduct the interview session, then, they are asked to 
make a group that consists of 2 students to do interview training 
simulation. By practicing the interview, students can get some popular 
questions that usually appear in the interview of job vacancy. They can 
also be ready for the real inteview as they already know the situation of 
interview throug the simulation. It can be seen from the following 
interview with the female English Instructor: 
Female Instructor: “Interview practice is very important to 
students, so that I must make them practice it and get usual in the 
real situation of job interview. I usually show them a video of 
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various kinds of job interview and the best answer for job 
interview questions, then I ask them to find partner to make their 
own interview script and parctice it together with the partner”. 
 
The following are the videos given by the female English 
Instructor in teaching speaking to give visualization about a real job 
interview: 
 
Figure 2.2 Visual real job interview 
 
 
Figure 2.3 Visual real job interview 
 
In addition, to test the ability of students of English speaking at 
interview, both male and female English Instructor conduct a real 
interview session togther in the ball room. The male and female English 
Isntructor act as the interviewer and the students, as the interviewee also 
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make their job application before the session begin then submitted it in the 
interview. This activity is conducted during the semester test and set up as 
it is a real job application interview. 
The activity can be seen as follow: 
 
   Figure 2.4 Job Interview Test Conducted by the Female  
    English Instructor 
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Figure 2.5Job Interview Test Conducted by the Male English  
Instructor  
 
Based on the above results of interview with the male and female 
English instructor at IHS, it can be seen that there are four strategies that 
usually used by them in teaching speaking at IHS. 
 
B. Discussion 
The discussion of the findings has parts such as: first, to discuss about 
male instructor preferences of strategies used for teaching speaking skill, second, 
to discuss about female instructor preferences of strategies used for teaching 
speaking, and the last, to discuss about the reason why male and female English 
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Instructor used certain strategies to teach speaking in the classroom.  
Based on the result of observation and interview, it was found that: Male 
Instructor who teach in IHS (International Hotel School) applied four teaching 
strategies in teaching speaking to their students. The strategies were direct 
instruction, discussion, group work, and performance activity. The same with 
male Instructor, findings of the research also showed that female Instructor 
preferences of strategies in teaching speaking for IHS (International Hotel 
School), the female Instructor applied four teaching strategies used for teaching 
speaking in the class. There were direct instruction, discussion, group work, and 
performance activity. For the reasons of male and female used certain strategies in 
teaching speaking since they can help students to improve their speaking ability 
that can make students actively participate in the class. They could share their 
knowledge, ideas or opinion in discussion session or in group work with their 
partner or their group. They also learned to speak English more in the 
performance activity that could make them confident when they should speak 
English with other people. 
With regard to observations, researchers found some informations in the 
interaction of teaching and learning of speaking skill by the male and female 
Instructor in the classroom at IHS (International Hotel School). When Instructor 
enter and start classes, students seem to interact with their lecturer and friends. 
Then, when the Instructor gives a topic, they try to respond by using English. 
Then, the Instructor offers some topics to the students and all those topics are 
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related to real life. Therefore, the Instructor brings reality into the classroom. 
Then, the lecturer devides the students into groups.  
The material used by the instructors for teaching speaking skill in the 
English course at IHS is mostly based on the module provided by the institution. 
The module is particularly designed for the students in the hospitality area. To 
reach these objectives, certain elements have been included in a module. These 
are: input on selected topics with a special focus on language expressions and 
grammar, recommended time allocation for each topic, learning outcomes and 
objectives, rubrics on coursework assessment, suggested activities for active 
learning which cater to the different needs and preferences of students, as well as 
written exercises, tasks and guided assignments which would help us evaluate the 
level the students have obtained. 
Associated with the activities in the speaking class, all students really feel 
comfortable if the Instructor provides more opportunities for interaction between 
students, because in fact they really need it and it will be important for the 
students to upgrade their speaking skills. However, the main problem is that they 
are less interacting in the learning process. Thus, the material being taught should 
contain more activities to improve student interaction. On the other hand, the 
students at hotelier program actually prefer activities rather than theories in the 
course of speaking. Therefore, teaching materials must also represent the 
competence of cooperative learning as suggested by the Instructor. During the 
research, several strategies of the male and female English Instructor in teaching 
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and improving students’ speaking were described as follows.  
1. Improving Student Speaking Using Discussion Strategy  
Instructors of IHS both male and female diligently implements 
discussions of specific topics in English. It can be seen from the results of the 
observation on both classes taught by the male and female English instructor 
during the teaching and learning process. In the observation conducted in the 
teaching and learning process by the male English instructor on Tuesday, 
March 3, 2019, it was found that the male instructor applied discussion 
strategy in teaching speaking. After the male instructor explaining the material 
about conversations of booking hotel rooms, the instructor asked the students 
to make a group then discussed about conversations of booking hotel rooms 
and made their own conversation of booking hotel room. This discussion 
strategy also used by the male instructor in other learning units at observation 
III and V. 
Similar to the male English instructor, the female instructor also often 
uses discussion strategy in teaching speaking. It can be seen from the the 
teaching and learning process at observation II, IV and IV conducted by the 
female English instructor. After the female instructor explaining the material, 
such as conversation of hotel rooms (Tuesday, March 10, 2019), the female 
instructor seperated the students into group then asked them to discuss about 
conversation of hotel rooms and made new hotel rooms conversation by their 
own. 
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By using the discussion strategy, the quiet students are slowly brave to 
speak even though the students are still stuttering in arranging the correct 
sentences. The male lecturer who is proficient in English, is very aggressive 
and always invites students to discuss in English. The students are always 
invited to discuss to a conclusion. Sharing an idea about an event or finding a 
solution in a discussion group is always applied. In this way, students do not 
spend time chatting with each other about irrelevant things. However, students 
can actually be involved in agreeing or disagreeing in opinion. In this type of 
discussion, the male instructor forms groups of 4 or 5 students in each group. 
Then each group works on each topic for a certain period of time, and presents 
the results of their discussion in front of the class. As a result, students who 
had been embarrassed to speak, then began to speak courageously with their 
English skills. 
 
Based on the result of interview, in applying the group discussion, the 
female Instructor argued that she uses group discussion only when it is related 
to the certain topic taught. In a group discussion strategy, there are some 
activities that students do. First, the instructor allow the students to move their 
seats in a small circle for groups of three to five to have small group 
discussion. Second, the instructor give specific topics or questions for the 
interaction and ask the students to be respectful towards each other’s opinion. 
Third, the instructor give and explain the topic.  
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The topic of group discussion is usually familiar for students. Even if 
the participants know what that topic is, it is necessary to give them a quick 
refresher before the discussion begins. For example, say something like, "Why 
are we all here?”. This can be helpful if the teacher is managing a conflict or 
making plans for an event that is uncertain. Also, preparing some questions to 
ensure the time will be used effectively. 
To summarize, group discussion strategy is employed by teachers to 
develop speaking skill because group discussion also has many advantages. 
According to Kidsvatter (1996), a small-group discussion divides the large 
classroom into small groups of students to achieve specific objectives that 
permits students to have responsibility for their own learning, develops social 
and leadership skills and gets involved in an alternative instructional 
approach. When the teachers teach students in the class, they may use various 
strategies to help students improve their speaking skill, such as group 
discussion, asking and answering questions and other strategies. Therefore, 
the use of group discussion strategy in teaching speaking helps teachers 
evaluate students’ speaking skills. 
2. Improving Students Speaking Skill Using Role Play Strategy  
Another way to improve students’ speaking skills is by playing roles. 
This strategy is often used by the male and female English Instructor at IHS 
(International Hotel School). Students pretend that they are in various social 
contexts and have various social roles. In this role-play activity, the instructor 
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who often applies it is the female English Instructor. Role-play activities are 
usually applied primarily in the events conducted by IHS (International Hotel 
School), such as Art Performance held by IHS. In addition, when the “Art 
Performance” is held once a year, students are trained to create their own 
English-language drama with very simple themes such as daily learning 
activities or misbehaving student stories at school or becoming a reporter to 
report the event. In facing of the Art Performance event, each class must 
usually form three groups of drama or English role play to be contested. This 
role playing activity turns out to be of great interest to the students because, as 
Harmer points out, they find the elements of art and entertaining acting.  
Role play is the act of imitating the character and behavior of someone 
who is different from oneself, for example acting as a famous singer in the 
world. In the classroom, the students should prepare well and begin with fairly 
situation. Using humor can help dispelling embarrassment felt by students. It 
is also important to demonstrate an example by the teacher before students 
instruct the students to do a role play. At the end, feedback from teachers and 
classmates is given. The researcher analyzes the role-play as the strategy to 
encourage students to speak English.  
Role play is very important in teaching speaking because it gives 
students an opportunity to practice communicating in different social contexts 
and in different social roles. In addition, it also allows students to be creative 
and to put themselves in another person’s place for a while. Role play is 
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effective way to teach speaking. According to Budden (2006), role-play is any 
speaking activity when you either putyourself into somebody else's or put 
yourself into an imaginary situation. Based on the explanations above, role 
play is not only used to interactive teaching in the classroom but also to 
stimulate the students in real life situation. 
3. Creating Story Telling  
In this activity, students are given a task and are trained to summarize 
stories or stories they hear from previous people verbally with English. 
Perhaps, they also make their own stories to tell their classmates. Story telling 
cultivates creative thinking. It also helps students express ideas in their initial 
form, development, and outcomes, including the characters and setting a story 
should have. Students can also tell puzzles or jokes. In this activity, the 
Instructor who always teaches story telling is the female Instructor. At the 
beginning of each class session, the Instructor may ask some students to tell a 
short riddle or joke as an opening. In this way, the instructor will not only 
improve the students’ language skills, but also get the attention of the class.  
4. Interview Training 
This training interview profile brings together a snapshot of what to 
look for in candidates with a balanced sample of suitable interview questions. 
A mock interview, also known as a practice interview, is a simulation of an 
actual job interview. It provides students with an opportunity to practice for 
an interview and receive feedback on their interviewing skills. 
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A typical mock interview is a practice job interview held with the 
instructors who act as professional career counselor. A mock interview helps 
students to learn how to answer difficult questions, develop interview 
strategies, improve your communication skills, and reduce your stress before 
an actual job interview. 
In each meeting, learning English at IHS has covered all four aspects of 
the foreign language curriculum. Therefore, it will be easier for students to 
receive English lessons. Not specific to each meeting using a specific learning 
strategy. The four learning strategies are used in almost the same time. Every 
student has been given an English module manual which must be taken every 
time there is an English course. 
Each material is concise with simple conversations so students can 
understand more easily. The material taught is in accordance with hospitality 
material. Each time the meeting begins with an opening greeting, such as saying 
good morning, and asking questions between the lecturer and the students. 
Then, proceed with the discussion of the material, by reading the 
conversations that have been taught, interpreting vocabulary. If the new material, 
begins with an explanation of the contents of the material, translates into 
Indonesian at the same time students are asked to listen or listen to the Instructor' 
words, followed by reading the material together, then introduction of new 
vocabulary, how to write according to sequence and steps, after that students 
asked to talk about the material that has been taught. 
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Besides learning strategies that are in accordance with the foreign 
language curriculum that makes it easy for students to understand the lesson, 
however, students also experience difficulties and obstacles in learning English. 
The obstacles that were complained by the students were the pronunciation and 
spelling, writing, and time that were too short. The main obstacle is the large 
number of students in one class. In teaching English in one class the maximum 
number of students is 30, however, since the Instructor does not have enough time 
to teach 10 classes one at a time, therefore, in the learning process every hour 
consists of two (2) joint classes. English courses are held every Tuesday and 
Thursday from 09.00 to 15.00. Each meeting 1 lesson (60 minutes), consists of 
two joint classes. 09.00 - 10.00 joint class of Cabonara and Spagheti. 
According to Killen (1996), teaching strategy is the approach that the 
teachers use for particular lesson and to the specific objective for that particular 
lesson. Need to be taken care that one strategy which is effective to be used in a 
certain material, might no bet effective for another material. It means that teachers 
have to use varied strategies in teaching based on the purpose of the learning 
process. Therefore, for a different learning purpose, teachers are expected to use 
different strategy to make the learning process become effective and efficient.  
Teaching strategies are ways of making decisions about a course, an 
individual class, or even an entire curriculum, beginning with an analysis of the 
learners’ characteristics, learning objectives, and instructional preferences of the 
teachers (MIT, 2002). Thus, it can be said that teaching strategies are how 
110 
 
 
 
teachers treat students in teaching learning process. It is hoped that the goal of 
teaching can be achieved by using this strategy. In the case for teaching speaking, 
strategies should make students able to communicate efficiently and effectively. 
Richards and Renandya (2005) say that since a goal of language teaching is to 
provide learners with communicative competence, classroom activities that 
develop learners’ ability to express themselves through speech will, therefore, 
seem to be an important component of a language course, and teachers who 
design and administer such activities will then be more important. In short, 
teaching strategies are very important since they determine the success of 
teaching process. Strategies used by teachers should be interesting and can 
capture students’ attention. 
The result of analysis showed that strategies which were used by male 
Instructor almost the same as female Instructor to teach speaking in the 
classroom. It can be seen from the teaching instruction and activity or task given 
to the students in the speaking class. There were direct instruction, discussion, 
group work, and performance activity. The male and female lecturer used those 
strategies based on their observation in their class about students’ characteristics 
and abilities, and their experiences in handling class situation. The male and 
female Instructor who used direct instruction tended to introduce students a new 
material of study or had a large amount of information to transmit to the students 
by giving them an overview and defining key concepts. By using direct 
instruction, the instructor could presents the materials or information in relative 
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short time, so that the students had more time to practice. When one of male 
Instructor used this strategy to teach speaking, he did not give much attention to 
the students, so that the students could learn another subject in the class and 
discussed others topics with their friends, it was done since this strategy is 
teacher-centered and used very frequently, it could be boring for the students.  
Unfortunately, when the Instructor explained the materials or taught the 
students in the class, male and female Instructor sometimes used Indonesia 
language rather than English to the students. The Instructor argued that they 
sometimes used Indonesian language rather than English because their students 
still had less vocabularies mastery and hard to catch what the Instructor’ mean in 
English when communicating in the classroom. Therefore, when the Instructor 
explained materials in the class, the Instructor used Indonesian and sometimes 
used English to make students easy to understand. The Instructor did not try to 
use English more often in the class frequently to help students spoke English step 
by step, whereas if the students listened their lecturer spoke English in the 
classroom, they would remember the words and tried to speak it. It could make 
students improve their vocabularies gradually and able to speak English well not 
only in the class with their friends or lecturer, but also with other people or 
foreigner in other places. 
The other Instructor’ preferences of strategies used for teaching speaking 
were discussion and group work. Discussion is an orderly process of face to face 
group interaction in which people exchange ideas about an issue for the purpose 
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of solving a problem, answering a question, understanding their knowledge, or 
making decision (Killen, 1996). In here, the Instructor wanted to develop 
students’ communication skill by giving topics to the students in group or pairs, 
and they discussed it by sharing their ideas and opinion orally, develop their 
understanding by drawing on their prior knowledge and experiences until they got 
a result in their group. There are many advantages when male and female 
instructor used this strategy to their students: this strategy can develops students’ 
ability to analyze the lesson content and express ideas orally, thus enhancing their 
thinking and their communication skills, and also discussions are better than 
lectures as a way of helping students develop problem solving and critical 
thinking skills based on the topic. 
Beside discussion strategy, in group work, the students worked together 
with the members of their group to make exercises that would be performed in the 
class. The instructor used this strategy based on the materials and also class 
situation, such as when the teachers wanted to enhance students’ motivation and 
increased their active participation in the class, and when the teachers wanted to 
increase students’ depth understanding of course content by having them explore 
it and discuss their understanding with other students. Sometimes, when the 
students faced problems while doing their task, the students came to the teachers 
and told their problems. By using group work, the students would give all 
students an opportunity to contribute ideas and tried to master the content. Group 
work strategy also helped students to learn respect for one another’s strengths and 
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weaknesses and co-operate with other students. However, when the Instructor 
could not monitor carefully the students’ interaction in each group, some students 
might waste time discussing irrelevant issues different with the topic. 
Discussion is an excellent tool for developing students’ reasoning skills 
because it gives them access to their thought processes and an opportunity to 
guide students to a higher level of thinking (Ozer, 2005). Kelly and Stafford 
(1993) say that a small discussion group can be an effective learning situation in 
which students learn both through instructions from their teachers and from 
interaction with each other. The group also provides opportunities for individuals 
to speak in front of others and to receive feedback from teachers and peers. 
Oradee (2012) statesthat communicative activities such as discussion can be 
effectively used in the language classroom. 
According to Ozer (2005), there are some advantages of using discussion 
group for students’ learning. First, it can increase students’ comfort with the 
specialized language and methods of a field. Second, it develops critical thinking. 
Third, it also helps students to develop problem-solving skills. Hollander (2002) 
says using picture can reduce the students` shyness, nervousness and inhibition, 
stimulate a new way of thinking, and expand the students` knowledge, 
understanding of their strength and weakness. 
For performance activity strategy, it could make students felt confidence 
in self presentation in front of class and helped students to understand the feelings 
and attitudes of others by experiencing situations rather than just hearing or 
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reading. Usually, in this strategy, the Instructor gave activities like role play 
performed their exercises or presentation about the materials with their group. 
Before the students performed in the class, they wrote their script with their group 
and tried to practice it in their group. Sometimes the teachers did not consistent 
when they planned to ask students performed in the class. The Instructor 
permitted students to write the script before until the time was over. Therefore, 
they would continue that activity in the next meeting with the same activity. 
Cameron (2001) states that role play is a learning activity that should be 
appropriate for students and social culture experience because the activity should 
give learners opportunities to use language they know and should start with 
simple dialogues before moving on to more advanced interactions. According to 
Shi (2006), Role play is an appropriate method to get students to imagine they are 
someone else and play that part. Students pretend to be another person who 
involve in a particular situation. Furthermore, role play is any speaking activities 
in which when one acts as someone else, he/she has to put themselves into an 
imaginary occasion (Budden, 2006). 
The next is interview practice or interview training, both male and female 
English Instructor used this way to make the students familiar with the real 
situation of job interview. This activity is very useful for students in the future 
when they conduct the real job interview. The Three-Step Interview (TSI) 
Technique is defined as a cooperative learning technique that can efficiently 
develop students‟ ESL speaking abilities. This technique is a useful instructional 
115 
 
 
 
activity for the development of communicative purposes through the interview 
process which can influence the students‟ enthusiasm for learning ESL (Kagan, 
1994; Kessler, 1992). By conducting the interview, the students not only have an 
opportunity to practice speaking but it also helps them become socialized (Kayi, 
2006). It urges students to communicate in a specific conversational context in 
which each student has a role to play (Kagan, 1994: 13). The TSI provides an 
opportunity for students to work together in pairs and in groups. The students 
learn to communicate in English with three kinds of roles viz: interviewer, 
interviewee and reporter in the context of oral communication and at the same 
time they learn how to behave politely and properly with others. 
Based on the above disscussion, it can be concluded that the male and 
female Instructor gave various activities to their students that can make students 
active in the class. Male Instructor gave some activities rather than female 
teachers in teaching speaking. Some of the activities to improve students’ 
speaking skill by the male and female Instructor are (1) to improve discussion, (2) 
to form role play, (3) make story telling, and (4) train interview. These four 
strategies were able to significantly improve students’ speaking abilities. In the 
end, they dare to speak although there still make errors of structure everywhere. 
The male Instructor combined their activity by giving games or watching 
a video, however female Instructor always asked students to do something with 
the same activity. Sometimes when male Instructor explained something to the 
students, they gave jokes that could make students felt a bit relax when they 
116 
 
 
 
should learn English subject. Different from male Instructor, when female 
Instructor explained something in the classroom, they could explain it in detail 
and clearly. Female Instructor talked and asked more questions to build 
connections to support the students in teaching learning process. In IHS 
(International Hotel School), when male Instructor gave a topic to discuss to the 
students, they directed the students to focus discuss it or solve the problems. 
Sometimes when male Instructor saw their students felt bored, they gave some 
jokes to make students enjoy learning in the classroom. While female Instructor, 
they discussed related with their past experiences to give some example to the 
students. 
The results of this research supported that discussion strategy, role play, 
and story telling can be used as a method or strategy in teaching speaking and 
encourage students to practice their speaking skill. This is in line with Kayi 
(2006), there are thirteen activities to promote speaking. They are discussion, role 
play, simulation, information gap, brainstorming, storytelling, interview, story 
completion, reporting, playing cards, picture narrating, picture describing, and 
find the differences. 
In teaching speaking, the teachers help their students develop their 
knowledge by providing authentic practice that prepares students for real life 
communication situations. They help their students develop the ability to produce 
sentence, and logically connected sentences that are appropriate to specific 
contexts. Teaching speaking means use the language quickly and confidently, 
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which is called as fluency. 
In teaching speaking, the teacher plays an important role because he or she 
is the key success to help the students to have better English proficiency. The 
teacher can use some strategies or techniques to support the students to learning 
to speak. The use of technique in the process of teaching speaking is very 
essential as one of factors determines the success ofthe whole processes of 
teaching and learning. Besides that, the use of technique can promote the process 
of teaching and learning more meaningful and enjoyable. It can encourage the 
students to be more creative and expressive in using language or producing any 
work in the target language. 
Based on the above discussion, it can be concluded that in teaching 
speaking, a teacher is required a brilliant strategy and method in order to apply it 
to the students, so that the students can learn more effectively and efficiently in 
accordance with the expected aims. Therefore, teaching starategy is one way 
which the teacher can teach the students n the clas. It is used to motivate the 
students to increase their knowledge to solve the problem especially in speaking. 
There are many kinds of srategies to teach speaking, such as brainstorming, 
concept mapping, role playing, story broading, u-shape debate, buzz group, 
creative story game, small group discussion, debate and other. 
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CHAPTER V  
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
After conducting research through observation, interviews, and 
documentation at the international hospitality school IHS Jl. Adisucipto 109 
Surakarta, the following conclusions can be drawn:  
1. The Process of Teaching and Learning Speaking Skill by the English 
Instructors for English Course Based on Module at IHS International 
Hotel Management School 
The application of techniques or strategies in teaching speaking skill for 
English courses, is to use listening, reading, speaking and writing techniques, 
with a class atmosphere that is made fun, students who need to be active, 
innovative, and creative, with little time, be used and used as efficiently as 
possible to face the real situation in their jobs in hospitality industry. 
The material used by the instructors for teaching speaking skill in the 
English course at IHS is mostly based on the module provided by the 
institution. The module is particularly designed for the students in the 
hospitality area. To reach these objectives, certain elements have been 
included in a module. These are: input on selected topics with a special focus 
on language expressions and grammar, recommended time allocation for each 
topic, learning outcomes and objectives, rubrics on coursework assessment, 
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suggested activities for active learning which cater to the different needs and 
preferences of students, as well as written exercises, tasks and guided 
assignments which would help us evaluate the level the students have 
obtained. 
The results achieved after using techniques or strategies are students 
able to speak English with the correct pronunciation, and dare to speak in 
English outside the English course. A satisfactory grade every time a quiz is 
held by the lecturer at the beginning of college. 
2. The Strategies Used by the English Instructors in Teaching Speaking 
Skill for English Course based on Module at IHS International Hotel 
Management School 
The male Instructor who teach in IHS (International Hotel School) 
applied four teaching strategies in teaching speaking to their students. The 
strategies were direct instruction, discussion, group work, and performance 
activity. In the teaching learning process in the class, when male teacher 
explained something to the students, they only focused in their explanation 
without gave attention to the students, so that some of students did other 
activities in the class even they learned another subject. In the speaking 
activity in the class, male teachers more often used Indonesian language to the 
students when they explained something or gave instruction to do something. 
The findings of the research also showed that female Instructor 
preferences of strategies in teaching speaking for students of IHS 
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(International Hotel School) used three of steaching strategies used for 
teaching speaking in the class. There were discussion, role play, and story 
telling. In the process of teaching the female Instructor gave various activity 
to the students based on the strategy and materials that they taught, however, 
female Instructor did not consistent with their instruction and spent too much 
time when did the activities, so that the students talked another topic in the 
class activity. They also more often spoke Indonesian language in the class to 
the students. 
In the four strategies of teaching speaking used by the male and female 
Instructor at IHS (International Hotel School) using direct instruction, 
discussion, group work, and performance activity to improve students’ 
speaking skill are presented in the form (1) to improve discussion, (2) to form 
role play, (3) make story telling and (4) training interview. These four 
strategies were able to significantly improve students’ introverted speaking 
abilities. In the end, they dare to speak although there still make errors of 
structure everywhere. 
 
B. Suggestion 
Based on observations made by the author in observations made in the 
process of learning and teaching English in the IHS hospitality school, the 
researcher proposed some suggestions as follow:  
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1. For IHS (Internationala Hotel School) 
To make it easier for students to receive English lessons, the campus 
should add hours for English courses, and learning is done every class 
rather than a combination of classes so that students can concentrate more 
and accept the material taught by lecturers. 
2. For the Male and Female Instructor 
English lecturers at IHS should pay attention to the pronunciation of 
English vocabulary of their students, and provide tasks related to 
conversation. The lecturers should choose appropriate strategy to teach 
students not only in speaking skill, but also in other skills, since by 
choosing appropriate strategy it could determine students’ competency in 
caught the materials good or not. The lecturers should give more attentions 
to the students and check students’ contribution in the group when the 
students did discussion. It could avoid students discuss another topic in 
discussion session.  
The male and female Instructor should use English frequently in the 
class to make students familiar in English language. Therefore, students can 
communicate by using English gradually. Difficulties and obstacles 
encountered in learning English are still many, so it needs to be considered, 
and corrected to make it easier for students to understand the material. 
Every meeting students are taught and trained to have conversations in 
English and provide many tasks for conducting English conversations both 
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for assignments in class and for assignments at home, can overcome the 
difficulties of students in communicating using English.  
3. For Other Researcher 
The result of this research can be a reference for other researchers 
who do advanced research about teaching strategy. It also provides an 
alternative source and guidance for the next study to obtain better and more 
accurate result. 
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Interview Transcript: Participant 1 Male English Teacher 
 
Name of Participant : Male Teacher  
 
Date of Interview : 15th May 2019  
Time   : 14.20 – 14.26 
Place   : Lobby IHS 
 
Research Title  : An Analysis Of English Teaching Strategy Used By Male 
And Female Instructor In Teaching Speaking At Ihs International Hotel 
Management School Academic Year 2018/ 2019 
R. Question 1  : What are teachers’ strategies in teaching speaking skill at 
IHS? 
 
Interviewer Participant 1 
I: Assalammualikum Wr.Wb. P1: Waalaikumsalam Wr. Wb 
I: Selamat Siang Sir P1: Siang 
I: Sebelumnya perkenalkan nama saya 
Janah. Apakah anda bersedia untuk 
saya interview Sir, untuk mencari data 
penelitian saya yang berjudul “An 
Analysis Of English Teaching Strategy 
Used By Male And Female Instructor 
In Teaching Speaking At Ihs 
International Hotel Management 
School Academic Year 2018/ 2019”. 
P1: Iya, okay saya siap. 
I: Sebelumnya, saya mau 
mengucapkan banyak terimah kasih 
kepada anda Sir karena sudah 
meluangkan waktunya untuk bisa saya 
interview hari ini. 
P1: Sama-sama 
I: Bisa langsung saya mulai Sir? P1: Iya, Silahkan 
I: Sebagai Instructor di IHS yang 
semester ini focus mengajar di mata 
kuliah speaking and listening for daily 
conversation, strategi apa yang anda 
gunakan dalam mengajar speaking 
skill? 
P1: Hhmm… jadi ada yg rutin saya 
gunakan, itu kan sebenarnya 
tergantung bab nya yah tapi yg rutin 
saya gunakan disetiap kelas saya 
adalah namanya itu weekly 
conversation jadi basicly itu 
mahasiswa saya minta untuk bercerita, 
dengan menceritakan suatu topik kayak 
gitu ke temannya kemudian temannya 
akan menceritakannyas dikelas. 
Hhmm..jadi kayak misalnya saya akan 
bercerita ke mahasiswa mahasiswa 
kayak gitu, tp ya tidak semua yang 
maju, kalau maju dapat point tambahan 
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gitu buat hhm…buat soft skill dan juga 
untuk nambah nilai yang lain kayak 
gitu tadinya, nah yg saya lakukan juga 
sebelum, biasanya kan harus langsung 
ngomong kayak gitu ya, tapi nggak, 
saya memang karena memang 
mahasiswa nya masih awal jadi 
menurut saya mereka butuh some 
people may need more preparation to 
speak well gitu kan, jadi sebelum 
speaking, sebelum ngobol dengan 
temannya itu saya pasti minta mereka, 
karna topiknya kadang spontan kadang 
nggak saya minta mereka spent like 
five to ten minute untuk untuk 
mempersiapkan mau ngomong apa 
dengan temannya entah itu idenya, 
kemudian vocab-vocab nya jadi ketika 
ngobrol dengan temannya tidak ada 
lagi yg tanya miss Bahasa inggris nya 
ini apa atau Bahasa inggrisnya apa gitu 
ya jadi ketika udah ngobrol yaudah 
kalau gak tau Bahasa inggris nya 
yaudah di tabrak aja kayak gitu gak 
apa” tapi jangan putus dan jangan baca, 
gak boleh baca gitu dan gak boleh nulis 
kalau pas preparation mau nulis its 
okay cuma waktu ngomong harus 
kayak conversation gitu aja gitu. 
Speaking practice itu dilakukan 
disemua kelas di almost every meeting 
kecuali kalau ada assignment hmm... 
ohh itu kalau itu sebenarnya di 
speaking class. Kalau saya discussion 
gak juga ya. Kalau discussion ada 
cuma jarang karna itu not really part of 
conversation kayak gitu gak, krna 
menurut saya hhmm kurang banyak 
porsinya mereka untuk conversation 
tapi ada beberapa tugas yg mereka 
berkelompok biasanya saya 
menggunakan group presentation gitu 
tapi no semua tugas. gitu dan mereka 
ada yang presentasi secara kelompok 
tapi gak ada yg discussion dulu kayak 
gitu ada ada eeh presentasi 
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perkelompok ada mereka 
brainstorming di kelas kayak gitu, role 
play juga sebenarnya yg speaking class 
dan mereka berfikir apa ngedrafting 
mereka mau ngomong apa itu kan juga 
part of role play kan gitu. 
 
I: Ohh oke Sir, pertanyaan selanjutnya, 
mengapa anda menggunakan strategi 
tersebut dalam proses pembelajaran 
speaking skill? 
P1: Hmm,,,,,okay, sebenarnya ya 
cukup udah ya kalau kenapa strategi itu 
dan kenapa sebelum mulai kelas ya 
untuk memberi mereka lebih banyak 
waktu untuk practice their speaking 
skills gitu dan kenapa harus ada yg 
presentasi supaya mereka lebih 
termotivasi untuk sharing dikelas karna 
ternyata yang saya pelajari dari skripsi 
dan sebagainya itu mereka banyak 
yang merasa bahwa termotivasi itu 
karna misalnya dikasih tepuk tangan 
atau teman –temannya wahh kayak gitu 
selanjutnya the point eh pointnya tuh 
sebenarnya kadang gak terlalu 
motivating gitu lho ternyata kalau saya 
baca itu jadi, oh ya berarti ehh harus 
dan mereka semangat gitu oh pasti 
banyak yg tunjuk tangan pengen 
ngomong kayak gitu, eeh, antusias eeh 
eeh meskipun sebenarnya banyak juga 
beberapa itu yg memang belum 
profesiensinya belum baik, tapi mereka 
yaudah yaudah tetap di apresiasi tepuk 
tangan semua kayak gitu, hhm,,iya udh 
berani kayak gitu, by speaking itu dan 
dengan sebelum speaking itu mereka 
dikasih waktu jadi untuk untuk mikir 
sendiri jadi mereka gak serta merta 
kayak gitu jadi mereka punya waktu 
untuk mikir sendiri, jadi tujuan saya 
biar membiasakan speaking tanpa text 
gitu supaya tidak terpaku sama text dan 
tidak ngafalin makanya itu kenapa 
ngomongnya sharing ke teman 
kelasnya itu bukan tentang dirinya 
sendiri tapi tentang orang lain supaya 
spontanitasnya disitu, oh baru dengar 
tentang orang lain gitu. 
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Kalau masalah pronunciation noting 
down waktu mereka ngomong saya 
biarkan saja kalau ada yang salah dan 
sebagainya setelah sesi speaking class 
itu ada sesi pronounciation nya dari 
kayak kesalahan umum  kayak gitu 
terus atau ada yg salah, atau ada yg 
susah atau ada kosa kata baru dan itu 
akan langsung dibenerin disitu, dan 
juga ini sih waktu baca sebenarnya 
saya gunakan juga jadi kan baca 
reciting gitu kan terus ada translation 
nya kan siapa yang baca itu juga 
nambah kosa kata dan latihannya dari 
situ juga gitu karna ekspektasi saya ke 
mahasiswa 2019 itu,yg penting mereka 
berani dan biasanya saya juga 
menggunakan pertanyaan pancingan 
kayak gitu, contohnya misalnya 
temanya sekarang adalah tentang 
telling about family members, ya 
kemudian pertanyaannya misalnya 
what’s that’s name, kemudian how old 
are they, where do they life and what 
their occupation kayak gitu dikasih 
pertanyaan pertanyaan kayak gitu. Jadi 
speaking class itu digunain di dua kelas 
yang saya ajarkan sekarang, kalau yang 
tiap pertemuan ya itu sih, lainnya yang 
saya gunakan ya seperti presentation. 
Yang paling penting sich interview 
practice. 
I: Okay Sir, terima kasih banyak atas 
waktu dan informasi yang sudah 
diberikan. 
P1: Iya, sama-sama. 
I: Selamat Siang Sir. P1: Iya siang, semangat ya skripsinya 
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Interview Transcript: Participant 2 Female English Teacher 
 
Name of Participant : Female Teacher  
 
Date of Interview : 15th May 2019  
Time   : 15.15 – 15.20 
Place   : Lobby IHS 
 
Research Title  : An Analysis Of English Teaching Strategy Used By Male 
And Female Instructor In Teaching Speaking At Ihs International Hotel 
Management School Academic Year 2018/ 2019 
R. Question 2  : What are teachers’ strategies in teaching speaking skill at 
IHS? 
 
 
Interviewer Participant 1 
I: Assalammualikum Wr.Wb. P2: Waalaikumsalam Wr. Wb 
I: Selamat Sore Mam P2: Sore 
I: Sebelumnya perkenalkan nama saya 
Janah. Apakah anda bersedia untuk 
saya interview Mam, untuk mencari 
data penelitian saya yang berjudul “An 
Analysis Of English Teaching Strategy 
Used By Male And Female Instructor 
In Teaching Speaking At Ihs 
International Hotel Management 
School Academic Year 2018/ 2019”. 
P2: Iya, okay saya siap. 
I: Sebelumnya, saya mau 
mengucapkan banyak terimah kasih 
kepada anda Mam karena sudah 
meluangkan waktunya untuk bisa saya 
interview hari ini. 
P2: Sama-sama 
I: Bisa langsung saya mulai Mam? P2: Iya, Silahkan 
I: Sebagai Instructor di IHS yang 
semester ini focus mengajar di mata 
kuliah speaking and listening for daily 
conversation, strategi apa yang anda 
gunakan dalam mengajar speaking 
skill? 
P2: Saya mix, jadi tergantung dari 
topiknya apa, jadi satu biar gak bosen. 
Tapi saya selalu menggunakan 
brainstorming setiap kali masuk kelas, 
paling itu sih kalau misalkan seperti 
diskusi itu tidak sering ya, karna kalau 
diskusi terus selama 16 meeting diskusi 
terus lama-lama mesti bosen. Jadi 
Kalau saya mix, tidak mengkhususkan 
satu strategi saja tapi saya liat dulu 
learning objectivesnya hari itu apa, jadi 
misalnya tentang giving direction kalau 
giving direction kan gak mungkin 
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diskusi ya kan, mungkin akan lebih 
hidup akan lebih antusias untuk 
menjelaskan misalkan mereka role play 
atau mempresentasikan misalkan 
mereka pernah menunjukkan atau 
menjelaskan tentang jalan dijogja. 
Intinya saya liat tujuan hari itu apa, jadi 
tidak melulu presentasi, roleplay, jadi 
variasi. Presentasi dan discussion tetap 
ada, tapi tidak melulu digunakan. 
Misalkan mereka share about their 
task, feeling atau tentang tugas mereka 
baru menggunakan prsentasi story 
telling. Dan juga yang terpenting 
memberi mereka wacana interview 
practice. 
I: Ohh oke Mam, pertanyaan 
selanjutnya, mengapa anda 
menggunakan strategi tersebut dalam 
proses pembelajaran speaking skill? 
P2: Yang pertama, mengurangi 
kebosanan dan bisa merasakan macam 
macam strategi juga, kan kita kan 
nantinya jadi guru, sehingga nanti 
kalian punya pengalaman ohh 
mengajar diskusi gimana, roleplay 
gimana jadi punya banyak variasi dan 
tidak terpaku sama satu strategi seperti 
diskusi, presentasi terus dan yg jelas sih 
bisa tercapai tujuan pembelajarannya, 
karna strategi dipih berdasarkan tujuan. 
Untuk membantu mahasiswa supaya 
self-confidence nya bagus saya beri 
kebebasan untuk berargumen. Building 
confident dulu, you have to love 
language first karna baru semester awal 
kan jadi belum focus ke masalah 
punisment atau harus berbicara tepat 
dan grammarnya bagus tapi 
membangun keberanian dan 
kepercayaan diri dulu, itu sih menurut 
saya. 
I: Okay Mam, terima kasih banyak atas 
waktu dan informasi yang sudah 
diberikan. 
P1: Iya, sama-sama. 
I: Selamat Sore Mam. P1: Iya Sore, semoga sukses 
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Appendix: Activities Documentation 
 
Front Desk 
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Classroom Condition 
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Practice with Native Teacher 
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Practice Interview 
 
 
 
